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ABSTRACT 
 
Faizun Nur Azizah. 2018. The Effectiveness of Task-Based Language 
Teaching to Teach Speaking Skill at the Eighth Grade of MTs Muhammadiyah 3 
Masaran in the academic year of 2018/2019. Thesis. Islamic Education and 
Teacher Training Faculty. State Islamic Institute of Surakarta. 
 
Advisor : Arina Rohmatika, S.Pd., M.Pd 
Key Words : Task-Based Language Teaching, Speaking Skill 
 
This research starts from an idea to apply a method as the expansion in 
teaching speaking in MTs Muhammadiyah 3 Masaran. The objective of this 
research is to know whether Task-Based Language Teaching is effective to teach 
speaking at eighth grade of MTs Muhammadiyah 3 Masaran in the academic year 
of 2018/2019. 
 
 This research was carried out in MTs Muhammadiyah 3 Masaran from 
June 2017 to September 2018. The research conducted in 6 meetings, the first 
meeting for pre-test, the second until the fifth meeting for giving treatments with 
descriptive text material, and the sixth meeting for post-test. The researcher used 
Quasi-Experimental Design. The population in this research was the eighth grade 
consisted of 127 students. Researcher used cluster random sampling to take the 
sample, and the samples of this research were eight grade students of VIII.B as 
experimental group would be taught by using Task-Based Language Teaching and 
VIII.D as control group would be taught by using Direct Method. In experimental 
group consist of 29 students while the control group consists of 30 students. The 
data was taken by test, and analyzed by independent t-test.  
 
The mean score of students in experimental group taught by using Task-Based 
Language Teaching is 61.3. In control group, the mean score of students taught by 
using Direct Method is 52.5. The result of t-test computation, to is 3.185 while tt is 
2.002 with degree of freedom 57 in level of significance 0.05; therefore to was 
higher than tt. It means, the alternative hypothesis is accepted; Task-Based 
Language Teaching is effective to teach speaking skill at the eighth grade of MTs 
Muhammadiyah 3 Masaran in the academic year of 2018/2019.  
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CHAPTER 1 
INTRODUCTION 
 
A. Background of the Study 
The learners who are studying English in a non-English speaking 
setting need to experience real communicative situations  in which  
they will  learn how to  express  their own views  and opinions, and 
they develop their oral fluency and accuracy on speaking skill which 
are very essential for the success of foreign language communication. 
Classroom Interaction then, is necessary and useful as an educational 
strategy to  enhance learning. Ellis  (2003:135) defines classroom  
interaction strives to involve and support learners in the learning 
process. Among the ways to create this language learning process in the 
classroom, Task Based Language Teaching (TBLT) presents 
opportunities to employ effective and meaningful activities and thus 
promotes communicative language use in the classroom. Task-Based 
Language Teaching (TBLT) start from an idea of Task-Based Learning 
(TBL), it was greatly popularized by N Prabhu (1987) who working 
with schools in Bangalore, southern India (Harmer, 2001: 86) 
Task-based language teaching (TBLT) focuses on the use of 
authentic language and on asking students to do meaningful tasks 
using the target language. It is considered to be of great benefit in 
achieving communicative competence and increasing the motivation 
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of second language learners. This method brings the learners to the 
real-world and using the task as the vehicle and core unit in learning. 
Task-based learning is much more beneficial to the student because it 
is more learner-centered, allows for more meaningful communication, 
and often offers a practical extra-linguistic skill building. As the tasks 
are likely to be familiar to the students, they are more likely to be 
engaged, which may further motivate them in their language learning. 
In addition, tasks endorse language acquisition through the kinds of 
language interaction they necessitate. 
Task-based language teaching has progressively achieved its 
popularity in recent years. It has been recommended by various 
experts in the field of teaching methodologies as a way forward in 
English Language Teaching. Prabhu stands as the first significant 
person in the development of TBLT. His main contributions have 
been raising the English Language Teaching world awareness to 
TBLT. Prabhu (in Richard and Rodgers, 2001: 233) defines a task as 
"an activity which required learners to arrive at  an outcome from 
given information through some process of thought, and which 
allowed teachers to control and regulate that process". Willis (1996: 
97) suggested that TBLT is seen as a method fostering a learning 
environment that finds appropriacy in all skills and often combines 
more than one skill in the same task.  
According to Nunan (2004: 1), Task-Based Language Teaching 
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has strengthened as follows: 1) a need-based approach to content 
selection, 2) an emphasis on learning to communicate through 
interaction in the target language, 3) the introduction of the authentic 
texts into the learning situation, 4) the provision of opportunities for 
learners to focus not only on language but also on the learning process 
itself, 5) an enhancement of the learner‟s own personal experience as 
important contributing elements to classroom learning, and 6) the 
linking of classroom language learning with language use outside the 
classroom. The objective of this research is to investigate how 
effective task-based teaching TBLT has been at the Junior High School 
works with 12-14 year old students who have disengaged from formal 
learning and have low motivations for second language learning, or 
any learning.  
The concept of teaching method that used by teacher in the 
classroom plays a significant role in the process of foreign language 
learning. In fact the considerable interest  in  the role of interaction  
in  the context  of learning becomes an important factor for the 
researchers of this field because it creates opportunities for the 
classroom community to develop knowledge and skills. Another clear 
purpose of choosing TBLT is to increase learner activity; TBLT is 
concerned with learner-centered activity, and it lies on the teacher to 
produce and supply different tasks which will give the learner the 
opportunity to experiment spontaneously, individually and originally 
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with the foreign language. Long (1985:95) defines Each task will 
provide the learner with new experience with the foreign language and 
at this point the teacher has a very important part to play. The term 
„task‟ which one of the key concepts in TBLT is defined as a piece of 
work undertaken for oneself or for others, freely or for some reward.  
Dealing with cases mentioned above, in teaching and learning 
process basically, English teachers have begun attempting to teach 
foreign language in a way that was more similar to first language 
acquisition. However, in fact their endeavor seems completely difficult 
to encourage students to speak English. Feeling awkward to always 
say things in English sometimes attack students that it becomes 
problems toward English teaching. In addition when attempting to 
speak, learners must muster their thought and encode those ideas in 
the vocabulary and synthetic structures of the target language. 
Therefore, it brings about uncomfortable to use the target language 
toward students eventually. 
To deal with this case, the teacher is challenged to be as 
creative as possible to  provide opportunities  for students  to  expose 
and  to  reinforce students‟ speaking skill. To encourage students to 
practice their English, some English teachers sometimes utilize games, 
role plays, dramas, and other activities, in order to make students 
enjoy learning and to reduce their boring. 
In MTs Muhammadiyah 3 Masaran, the English teacher 
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teaches English by using monotonous teaching-learning activity in 
which he reads loudly a dialogue that has been written on the students‟ 
workbook in the front of class as well as the meaning of the dialogue. 
After reading it, he instructs the students to repeat after him untill the 
overall dialogue is read. Then the teacher asks the students to practice 
the dialogue in pairs by using the textbook. The teacher seldom ask 
the students whether they are really understand the use of those 
expressions. On the other hand, the students‟ activities in the 
classroom only read a dialogue, write its meaning based on what the 
teacher‟s  say and then practice it in front of the class with their friend 
without knowing when they have to use the expression in real 
situation.  
The teaching-learning activity above completely cannot help the 
students expand their knowledge in spoken language. It is possibly 
become and ongoing problem for the students when they come into 
the higher level. This strategy also causes other problems such as; 
firstly, in Indonesia, English is a foreign language, which it brings 
about students feeling better to use their first language that is Bahasa 
Indonesia. Moreover, limited vocabulary makes the students difficult 
to say anything in the classroom. Therefore, the only thing they do is 
keeping silent. Secondly, the students feel bored because the teacher 
always uses the same strategy. Finally, the students unable to speak 
English correctly. Based on the problem above, the researcher intens 
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to see whether the new method that is Task Based Language Teaching 
is effective or not compared with the traditional method. Therefore, a 
research is carry out to analyze and to find the overcoming the 
students‟ problems. In this case, the students of 8th grade of  MTs 
Muhammadiyah Masaran are chosen as the subject of the study. Here, 
the researcher tries to propose the effectivenes of using TBLTcompared 
with traditional method in English especially in speaking ability. 
From those statements above, the researcher would like to 
conduct a research to know the effectivenes of Task Based Language 
Teaching in speaking skill as communicative as possible under the title 
“The Effectiveness of Task Based Language Teaching to Teach 
Speaking Skill at the Eighth Grade of MTs Muhammadiyah 3 
Masaran in the Academic Year of 2018/2019” 
 
B. Problem  Statement 
Based on the background of the study above, the problems of the 
study can be formulated as follows:  “Is the use of Task-Based 
Language Teaching (TBLT) effective to teach speaking material at the 
eighth grade of MTs Muhammadiyah 3 Masaran in the academic year 
of 2018/2019?”. 
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C. Objective of the Study 
The objective of this research is to find out whether the Task Based 
Language Teaching (TBLT) is effective to teach speaking at the eighth 
of  MTs Muhammadiyah 3 Masaran in the academic year of 
2018/2019.  
 
D. Limitation of the Study 
This research focuses on the usage of TBLT as a method to make 
the students at the eighth grade in MTs Muhammadiyah 3 Masaran 
easier to understand and practice speaking. The topic that is discussed in 
the following study is about descriptive text especially in describing 
person. 
 
E. Definition of the Key Term 
To avoid problem, misunderstanding and misinterpretation of the 
research finding, the researcher would like to explain and define the key 
terms are used: 
1. Task-Based Language Teaching (TBLT) 
Ellis (2003:63) reports that task- based language teaching is a 
form of teaching that treats language primarily as a tool for 
communicating rather than as a subject for study or manipulation. 
Richards and Rodgers (2001: 228) suggest that because the reason 
for this is that "tasks are believed to foster processes of 
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negotiation, modification, rephrasing, and experimentation that are 
at the heart of foreign language learning". From those definition 
the researcher asserts that if learners are to develop the 
competence they need in order to use a foreign language easily 
and effectively in the kinds of situations they meet outside the 
classroom, they need to experience how language is used as a tool 
for communication within it. 'Task' serves as the most obvious 
means for organizing teaching along these lines. 
Finally, TBLT proposes the use of tasks as a main 
component in language classroom because it provides better 
understanding for activating learner acquisition processes and 
promoting foreign language learning. TBLT is therefore based on 
a theory of language learning rather than a theory of language 
structure. 
2. Speaking Skills 
Speaking skill become the core of language that is learnt by 
students. It becomes the most difficult part that students rarely 
practice in their daily life. According to Harmer (1996:14) 
speaking is defined as a form of communication, so a speaker must 
convey what he/she is saying effectively. In line with this 
definitions, Carter (1997:4) defines it as “one of the types of 
composing language, the type that is swift, complicated, frequent, 
and primary, because the language itself is symbolic used by 
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communicators to construct and convey information”. Moreover, 
skill is defined as the ability to do something well and expertly as 
a result of training, practice, or experience (Holt, Rinehart and 
Winston, 1966: 75). 
From those definition, the researcher infers speaking as 
activities by which human beings try to express thought, 
opinion, and to exchange information by using utterances in the 
form of communication. Therefore, as a tool of communication, it 
is necessary for people to have good speaking skill. Speaking skill 
is not an instant skill to be acquired. It needs long process. 
Moreover, speaking skill is dealing with habitual activities that 
students always do, it means that if students never practice 
speaking so they will to understand expressions and its usage. 
Finally, it needs huge amount of practice to be more successful 
language learner. In short, it can be said that speaking skill is the 
ability to produce utterance to express thought and to convey 
meaning. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
This chapter begins with a definition of speaking skills and their 
importance in learning English as a foreign language. The researcher then 
reviews additional studies that dealt with students' attitudes towards 
English, the second is section deals with Task-Based Language Teaching 
(TBLT), and the last is review about the application about TBLT This 
section consists of two sub-sections: theoretical and practical. From the 
theoretical standpoint, the researcher attempts to shed light on the TBLT, 
and to clarify its developments in theory and practice. The objectives, 
principles and advantages of TBLT are also emphasized in this section. 
The practical subsection consists of brief reports about relevant studies. 
 
A. Theoritical Description  
1. Review on Speaking 
a. Definition of Speaking 
Speaking is one of activity that used by someone with 
another to communicate something. There are some definitions 
of speaking. They are follows : To most people, mastering the 
art of speaking is the single most important aspect of learning a 
second language, and success is measured in terms of the 
ability to carry out a conversation in the language (Nunan, 
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1991: 39). Speaking is active or productive. It means that 
speaking is commonly performed in face to face interaction 
and occurs as part of dialogue or other form of verbal 
exchange. Speaking as an instance of use, therefore, is part of 
reciprocal exchange in which both reception and production 
play apart. In this sense, the skill of speaking involves both 
receptive and productive participation. Widdowson (1996: 58-
59).  
From the explanation above, we can concluded that 
Speaking is an interactive process of constructing meaning that 
involves producing, receiving and processing information. Its 
form and meaning are dependent on the context in which it 
occurs, including the participants themselves, their collective 
experiences, the physical environment, and the purposes for 
speaking. 
 
b. Speaking Skill 
The four language skills (listening ,speaking, reading 
and writing), speaking seems intuitively the most important 
(Cunningham, 1999:3). Speaking skill should be taught and 
practiced in the clasroom. In fact , in our daily life, most of us 
speak more than we write yet many English teachers skill 
spend the majority of class time on reading and writing 
12 
 
practice almost ignoring speaking and listening skill. Speaking 
requires that learners not only know how to produce specific 
points of language such as grammar, pronunciation, or 
vocabulary (linguistic competence), but also they understand 
when, why and in what ways to produce language 
(sociolinguistic competence)  
Syakur (1987; 5) states speaking ability is a complex 
skill because at least it concerned with components of 
pronounciation, grammar, vocabbulary, and fluency. 
1) Pronunciation 
Pronunciation is the students‟ way to utter English well. 
Besides pronunciation is one of the difficult language 
components of a grammar made up of the elements or 
principle to determine how sound vary and pattern in a 
language. 
2) Vocabulary 
Vocabbulary means the appropiatediction which used in 
conversation. Without having a sufficient vocabbulary, we 
cannot communicate effectively or expres ideas in both 
oral and written form. Having limited vocabbulary is also 
a barrier that precludes learners from learning a language. 
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3) Grammar 
It concerns with how to arrange a correct sentences in 
conversation. It is in line with explanation given by Lewis 
and Hill (1997: 82) that it can develop the ability to 
understand and respond quickly, and the ability to 
articulate. The utility of grammar is also to learn to correct 
way to gain expertise in a language in oral and written 
form. 
4) Fluency 
Can be defined as the ability to speak fluenty and 
accurately suited with professional necessity. Basiccally, 
being fluent means asble to keep the language coming. 
 
Graham- Marr (2004) mentioned many reasons for 
focusing on listening and speaking when teaching English as a 
foreign language, not least of which is the fact that we as 
humans have been learning languages through our ears and 
mouth for thousands upon thousands of years, far longer we as 
humans have been able to read. Although not a set curriculum 
in most schools, speaking skills have been found to be a 
fundamental skill necessary for a child success in life. 
Based on the statement above, there should be good 
balance to practice them in classroom. The theory above 
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emphasizes that speaking is an effort to use language freely, 
being able to speak which puts more emphasizes on 
interaction, communication, and understanding each other. 
Teacher should emphasize the development of oral 
communication in teaching English. 
 
c. The Elements of Speaking 
To speak the foreign language fluently and accurately, 
learners need to be able to know some elements which are 
very important to develop this skill. Harmer (2001:89) 
mentions these elements which refer to the language features 
that learners should have knowledge about, such as knowledge 
of vocabulary, grammar, and fluency. In addition to the 
processes of the language and information in the same time 
when an interlocutor interacts with them. 
From the explanation above, the researcher tries to give 
more understanding about the elements of speaking namely; 
knowledge of vocabulary, grammar, fluency and also attitude. 
These are the main core of speaking that have to be learned by 
the learner who are willing to learn foreign language. 
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d. Characteristics of Speaking Performance 
In recent teaching context, a lot of attention has been 
paid to design activities which focus more on tasks that are 
balanced between the need to achieve fluency and accuracy. 
These criteria are also based upon in the assessment of the oral 
skills. 
In the task based approach, fluency and accuracy are of 
the main characteristics of speaking performance, and they are 
seen as complementary in accomplishing a given task. 
Although Richards and Rodgers (2001:157) mention that 
“fluency and acceptable language is the primary goal: 
Accuracy is judged not in the abstract but in context”, and this 
is an obvious point since the emphasis of TBLT is on the 
communicative process between learners or teachers-learners, 
rather than mastery of the language forms. 
Many questions have been raised about the role of 
accuracy in TBLT theory. Hedge (2000: 61) makes the 
important point that “The Task based approach somehow 
excuses teachers and learners from a consideration of how to 
develop high levels of accuracy in the use of grammar, 
pronunciation, and vocabulary.” Learners, should develop a 
communicative competence through classroom practice; 
16 
 
however, simultaneously they should know how the language 
system works in a correct and appropriate way. 
From the definition above, speaking accuracy 
performance is the use of language by controlling the language 
focusing on their pronunciation, vocabulary, and grammar. 
While speaking fluency refers to the use of language by talking 
less in pause or significant pauses. 
 
e. Types of Spoken Tests 
The most commonly used spoken test type according to 
(Thornbury, 2005: 125) are these: 
1) Interviews 
These are relatively easy to set up, especially if there is a 
room apart from the classroom where learners can be 
interviewed. The class can be set some writing or reading 
task (or even the written component of the examination) 
while individuals are called out, one by one, for their 
interview.  
2) Live monologues 
The candidates prepare and present a short talk on a pre-
selected topic.  
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3) Recorded monologues 
These are perhaps less stressful than a more public 
performance and, for informal testing, they are also more 
practicable in a way that live monologues are not. The 
advantage of recorded test is that the assessment can be done 
after the event, and the result can be triangulated – that is, other 
examiners can be rate the recording and their rating can be 
compared to ensure standardization. 
4) Role plays 
Most students will be used to doing at least simple role-
plays in class, so the same format can be used for testing. 
The other „role‟ can be played either by the tester or 
another student but again, the influence of the interlocutor 
is hard to control. 
5) Collaborative tasks and discussion  
These are similar to role-plays except than the learners are 
not required to assume a role but simply to be themselves. 
For example, two candidates might be set the task of 
choosing between a selection of job applicants on the basis 
of their CVs.  
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f. Speaking Difficulties in Foreign Language Learning 
Richards and Rodgers (2001:140) defines Practicing the 
speaking skill of the foreign language is not as knowing about 
this language. The difference between the knowledge of how 
things must be done and the ability to do these things is 
crucial in the learning process. Learners often find some 
difficulties when practicing the speaking skill, even those who 
know about the system of the foreign language. Harmer 
(1996:23) asserts that teachers must perform a series of tasks 
that aim at providing learners with the confidence and the 
skills required to take advantages of the classroom 
opportunities in order to speak English effectively. 
 
2. Review on Task 
a. Definition of Task 
Task-Based Language Teaching has close relation with 
task. Before discussing the concept of Task-Based Language 
Teaching, it is need to define the task itself. Task-Based 
Language Teaching proposes the notion of “task” as a central 
unit of planning and teaching (Richard and Rodgers, 2001: 
224). As mentioned above, the core unit of Task-Based 
Language Teaching is the use of task as a way in learning 
language process. Tasks are defined in terms of what the 
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learners will do in class rather than in the world outside the 
classroom (Nunan, 2004: 2). Ellis (in Branden, 2006: 8) 
explained: 
A work plan that requires learners to process language 
pragmatically in order to achieve an outcome that can 
be evaluated in terms of whether the correct or 
appropriate prepositional content has been conveyed. 
To this end, it requires them to give primary attention 
to meaning and to make use of their own linguistic 
resource, although the design of the task may dispose 
them to choose particular forms. A task is intended to 
result in language use that bears a resemblance, direct 
or indirect, to the way language is used in the real 
world. Like other language activities, a task can 
engage productive or receptive, and oral or written 
skills, and also various cognitive processes. 
 
Breen (in Willis and Willis, 2007: 12) stated that task is 
therefore assumed to refer to a range of work-plans which have 
the overall purpose of facilitating language learning-form the 
brief and simple exercise type to more complex and lengthy 
activities such as group problem-solving or simulations and 
decision-making. Prabhu (in Richard and Rodgers, 2001: 233) 
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a task is “an activity which requires learners to arrive at an 
outcome from given information through some process of 
thought, and which allows teachers to control and regulate that 
process”. 
According to Nunan there are two kinds of task, those 
are pedagogical task and real-world task or target task. A 
pedagogical task is a piece of classroom work that involves 
learners in comprehending, manipulating, producing or 
interacting in the target language while their attention is 
focused on mobilizing their grammatical knowledge in order to 
express meaning, and in which the intention is to convey 
meaning rather than manipulate form (Nunan, 2004: 4). While, 
real-world tasks are task that reflect real-world uses of 
language and which might be considered a rehearsal for real-
world tasks.   
Task has five key characteristics, according to Skehan 
(in Nunan, 2004: 3) the characteristic are: 
1) Meaning is primary 
2) Learners are not given other people‟s meaning to 
regurgitate  
3) There is some sort of relationship to comparable real-
world activities  
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4) Task completion has some priority 
5) The assessment of the task is in term of outcome. 
From the explanation above, the red line is the way to 
define a task will depend on to a certain extent on the purpose 
the task is used. The researcher makes conclusion, task is 
activities in the classroom which has relationship with real 
world and facilitate the learners do exercise such as group 
problem-solving or simulations and decision-making whereas 
this activity is to arrive outcome. 
b. Conceptualization of Task 
The minimum specification of task include goals, input, 
and procedures, and these will be supported by roles include 
the teacher role and learner role, and settings. Cited from 
Nunan (2004: 41), the simple model of these is represented 
diagrammatically below.  
Goals    Teacher role 
Input  TASK  Learner role 
Procedures    Settings  
Goals 
Goals are the vague, general intentions behind any learning 
task. They provide a link between the task and the broader 
curriculum. 
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 Input 
Input refers to the spoke, written and visual data that learners 
work with in the course of completing a task. Data can be 
provided by a teacher, a textbook or some other source.  
Procedures 
Procedures specifie what learners will actually do with the 
input that forms the point of departure for the learning task. 
Teacher role 
The teacher as teacher is necessary only when the class is 
attempting to resolve a language problem, for it is only in this 
situation that the teacher is automatically assumed to possess 
more knowledge than the students. This role can be minimized 
if the students‟ attack strategies and reading skill have been 
effectively developed. If the task is realistic and the students 
have learned to adjust their reading strategies according to the 
task, there should be little need for teacher intervention.  
Learner role 
The learner roles that they entail include: 
1) The learner is a passive recipient of outside stimuli. 
2) The learner is an interactor and negotiator who is capable 
of giving as well as taking. 
3) The learner is a listener and performer who has little 
control over the content of learning. 
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4) The learner is involved in a process of personal growth. 
5) The learner is involved in a social activity, and the social 
and interpersonal roles of the learner cannot be discovered 
from psychological learning process. 
6) The learner must take responsibility for his or her own 
learning, developing autonomy and skills in learning-how-
to-learn.  
Settings 
Setting refers to the classroom arrangements specified or 
implied in the task. It also requires consideration of whether 
the task is to be carried out wholly or partly outside the 
classroom. In considering settings of task-based learning, it is 
useful to distinguish between „mode‟ and „environment‟. 
Learning „mode‟ refers to whether the learner is operating on 
an individual or a group basis. „Environment‟ refers to where 
the learning actually takes place.  
 
3. Task Based Language Teaching 
The new curriculum focuses on speaking skills through the 
domain of social interaction. This is because speaking skills are 
extremely important when teaching EFL. Graham-Mar (2004:78) 
claims that the importance of teaching speaking skills stems from 
the fact that human beings have been acquiring language through 
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speaking and listening long before they began reading and 
writing. Our brains are well programmed to learn language 
through sound and speech. The basic theory of these topics will be 
discussed briefly in this chapter. 
 
a. Definition of TBLT 
Task-Based Language Teaching has close relation with 
task. Task-Based Instruction or TBI (also known as task-based 
teaching) is another methodology that can be regarded as 
developing from a focus on classroom processes (Richard, 
2006: 27). Before discussing the concept of Task-Based 
Language Teaching, it is need to define the task itself. As 
mentioned above, the core unit of Task-Based Language 
Teaching is the use of task as a way in learning language 
process. Tasks are defined in terms of what the learners will do 
in class rather than in the world outside the classroom (Nunan, 
2004: 2).  
Ellis explained in Branden (2006: 8): A work plan that 
requires learners to process language pragmatically in order to 
achieve an outcome that can be evaluated in terms of whether 
the correct or appropriate prepositional content has been 
conveyed. To this end, it requires them to give primary 
attention to meaning and to make use of their own linguistic 
25 
 
resource, although the design of the task may dispose them to 
choose particular forms. A task is intended to result in 
language use that bears a resemblance, direct or indirect, to the 
way language is used in the real world. Like other language 
activities, a task can engage productive or receptive, and oral 
or written skills, and also various cognitive processes. 
TBLT refers to teaching a second/foreign language that 
seeks to engage learners in interactionally authentic language 
use by having them perform a series of tasks. It aims to both 
enable learners to acquire new linguistic knowledge and to 
procedurize their existing knowledge. The main characteristics 
of TBLT are the following (Ellis, 2003:64): 
1) 'Natural' or 'naturalistic' use of language 
2) Learners- centered rather than teacher controlled learning 
3) Focus on form (attention to form occurs within the context 
of performing the task; intervention while retaining 
'naturalness'). 
4) Tasks serve as the means for achieving natural use of 
language 
5) Traditional approaches are ineffective. 
 
Moreover the researcher reports that task- based 
language teaching is a form of teaching that treats language 
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primarily as a tool for communicating rather than as a subject 
for study or manipulation. It is clear that if learners are to 
develop the competence they need in order to use a foreign 
language easily and effectively in the kinds of situations they 
meet outside the classroom, they need to experience how 
language is used as a tool for communication within it. 'Task' 
serves as the most obvious means for organizing teaching 
along these lines. 
 
b. Approach of TBLT 
The theory language items used in TBLT are tended to 
train the learners to use language forms appropriately in 
various contexts and for different purposes. For 
communicative competence and linguistic competence, the 
knowledge of forms and meanings form parts of the 
communicative  purpose   in   TBLT   (Larsen-Freeman   &   
Anderson, 2000: 71). Learners need to understand the forms, 
meanings and functions of language and take into 
consideration the social situation. However, TBLT has 
sometimes been seen as sacrificing accuracy in the teaching 
of grammar in order to pursue fluency. 
In using TBLT, the students develop a language system 
through attempting to use meaning-based language. The 
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teacher designs opportunities for the students through 
meaningful, authentic and interesting activities (Ellis, 2003: 
57). The students have a much more varied exposure to the 
language and its issues that they need. Thus, learners spend a 
lot of time communicating during the task (Hammer, 1999: 
79). 
From those explanation above the researcher asserts that 
in TBLT, specific language forms will never be considered; 
instead, the learners are allowed freely to make meaning in 
any way they like. The tasks provide learners‟ outcomes that 
can be assessed. Using tasks is based on building a syllabus 
design for to both sequence lessons and assessing the students‟ 
outcomes. 
 
c. Principles of Task-Based Language Teaching 
Nunan in his book (2004: 35-37) explained seven 
principles for Task-Based Language Teaching as follow: 
1) Scaffolding 
Lessons and materials should provide supporting 
frameworks within which the learning takes place. At the 
beginning of the learning process, learners should not be 
expected to produce language that has not been introduced 
either explicitly or implicitly. 
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2) Task dependency  
Within a lesson, one task should grow out. And build 
upon, the ones that have gone before. 
3) Recycling  
Recycling language maximizes opportunities for learning 
and activates the „organic‟ learning principle. 
4) Active learning 
Learners learn best by actively using the language they are 
learning. 
5) Integration 
Learners should be taught in ways that make clear the 
relationships between linguistic form, communicative 
function and semantic meaning.  
6) Reproduction to creation 
Learners should be encouraged to move from reproductive 
to creative language use.  
7) Reflection 
Learners should be given opportunities to reflect on what 
they have learned and how well they are doing.   
 
d. Characteristics of the Teaching/Learning Process in TBLT 
The main characteristic of TBLT is that everything is 
aimed for communication. All activities are designed to 
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enhance the learners‟ communicative competence. According 
to Morrow (1981:86), activities in TBLT have three features: 
information gap, choice and feedback. The information gap is 
the precondition that the students have a desire to 
communicate with the content. During the communication, the 
students have opportunities to choose which language to use in 
the specific contents. After the communication, the learners get 
feedback from the teachers about their performance. 
Furthermore, there are three different distinctive types of 
practice in TBLT: mechanical, meaningful and 
communicative. 
Along with those explanation the researcher gives more 
commentary about the distinctive of practice in TBLT namely; 
Mechanical practice is a language controlled activity whereby 
learners can successfully use language without necessarily 
understanding it. Meaningful practice is an activity where the 
language items are controlled but where the learners are 
required to understand the meaningful choices made when the 
language are used. Communicative practice refers to activities 
whereby the language is used not totally predictably and for 
real communicative purposes. 
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4. The Application of TBLT 
The main role of the teacher in TBLT, such as monitoring and 
giving feedback. These are the point that must be concerned in 
teaching TBLT. 
 
a. Teachers‟ and Learners‟ Role in TBLT 
The role of the teacher in TBLT shifts away from some 
traditional of the teacher roles in language teaching (Nunan, 
1989:69). In TBLT, the teacher will decrease the proportion of 
the time spent on communicative processing. The main role of 
the teacher in TBLT, such as monitoring and giving feedback. 
The teachers are responding not only to the students‟ fluency, 
but also their accuracy. Furthermore, for large parts of the 
actual task, the teachers spent more time on giving background 
information. TBLT is a learner-centered teaching approach 
(Willis, 1996:123). 
The researcher concludes that learners‟ role is the main 
aspect during language processing. The main characteristics of 
the learners‟ role in TBLT are: act as a negotiator or interactor, 
capable of giving as well as taking; act as a performer and 
listener, with little control over the content of the learning; and 
the take responsibility for their own learning. 
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b. Types of The Task in TBLT 
Willis (1996: 149) listed the following types of tasks of TBLT: 
1) Listing:   Including   a   brainstorming   and   fact- finding, 
the    outcome is a completed list or draft mind map. This 
type of task can help train students' comprehension and 
induction ability. 
2) Ordering, sorting: Including sequencing, ranking and 
classifying, the outcome is a set of information ordered and 
sorted according to specific criteria. These types might 
foster comprehension, logic and reasoning ability.  
3) Comparing: This type of task includes matching, finding 
similarities, or differences.  The outcome can be 
appropriately matched or assembled items. This type of 
task enhance students' ability of differentiation. 
4) Problem solving: This type of task includes analyzing real 
situations, reasoning, and decision- making.   The outcome 
involves solutions to the problem, which can then be 
evaluated. These tasks help promote students' reasoning and 
decision- making abilities. 
5) Sharing experience: These types of tasks include narrating, 
describing, exploring and explaining attitudes, opinions, and 
reactions.  The outcome is usually social. These tasks help 
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students to share and exchange their knowledge and 
experience. 
6) Creative tasks: These include brainstorming, fact finding, 
ordering and sorting, comparing and many other activities.   
The outcome is an end product that can be appreciated by 
a wider audience. Students cultivate their comprehensive 
problem- solving abilities as well as their reasoning  and 
analyzing abilities. 
These tasks above are listed from easy to difficult, and 
all of them reveal the recognition process of students. The 
tasks in TBLT should be applicable to real life to help students 
accomplish the tasks and show their communicative 
competence in classroom teaching and real life situations. 
 
c. TBLT Methodology 
Ellis (2003:57) assert that the design of a task-based 
lesson involves consideration of the stages or components of a 
lesson that has a task as its principal components. 
However, the researcher suggests that they all have in 
common three principal phases, these phases reflected the 
chronology of a task-based lesson. Thus the first phase is 'pre-
task' and concerns the various activities that teachers and 
students can undertake before they start the task; such as 
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whether students are given time to plan the performance of the 
task. The second phase, the 'during task' phase, centers on the 
task itself and affords various instructional options, including 
whether students are required to operate under time pressure. 
The final 'post- task' phase involves procedures for following 
up on the task performance. 
1) Pre-task 
Skehan (1996: 90) defines The purpose of the pre-task 
phase is to prepare students to perform the task in ways 
that will promote acquisition. It refers to two broad 
alternatives available to the teacher during the pre-task 
phase: An emphasis on the general cognitive demands for 
task, and/or an emphasis on linguistic factors, attentional 
capacity is limited, and it is needed to both linguistic and 
cognitive demand, then engaging in activities which 
reduce cognitive load will release attentional capacity for 
the learner to concentrate more on linguistic factors. These 
alternatives can be tackled procedurally in one of four 
ways: 
a) Supporting learners in performing a task similar to the 
task that will perform in the during task phase of the 
lesson; 
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b) Asking students to observe a model of how to perform 
a task; 
c) Engaging learners in non-task activities designed to 
prepare them to perform the task 
d) Strategic planning of the main task performance. 
 
From those explanation the researcher gives brief 
comment the use of a 'pre-task' is a key feature of the 
TBLT. Furthermore the task was carried out as an activity 
involving the entire class with the teacher, and involved 
the learners in completing a task of the same type and 
content as the main task. Thus, it served as a preparation 
for performing the main task individually. For example, if 
the main task involving talking about clothes and 
appearance of individuals or groups; the teacher may talk 
to the students about how they dress and how this affects 
their personalities. 
Finally, to prevent the groups from using their L1 to 
complete the task, the teacher informed the class that each 
group had a different conversation, and that each group 
would have to present their developing conversation to the 
rest of the class in English after they had completed the 
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task.   It was therefore important for all of the students to 
speak only English during the task. 
2) During the task 
The methodological option available to the teachers in 
the during-task phrase is of two basic kinds. First, there 
are various options relating to how the task is to be 
undertaken that can be taken prior to the actual 
performance of the task and thus planned for by the 
teacher. These will be called “task performance options”. 
Second, there are a number of “process options” that 
involve the teacher and students in online decision making 
about how to perform the task as it is being completed. 
Ellis (2003:159) defines that the teachers need to 
ensure that students can complete the task in their own time 
and then set a time limit to encourage fluency rather than 
accuracy. When students are carrying out the task, the 
teachers should allow students to borrow the useful related 
information from the input data to encourage students‟ 
participation in the task, especially for those poor learners, 
especially when they feel speechless and of course, while 
discussing, some unexpected questions and answers will 
come up, for the students‟  imagination  and  creativity 
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have been  greatly motivated. Furthermore, it may help to 
enhance the students‟ intrinsic interest in the task. 
On the other hand, achieving the processes during the 
task is quite challenging. It depends on how the 
participants orientate to the task and on their personal 
skills in navigating the roles of interlocutor/language 
users and instructor/learners as the task is performed. 
3) Post – Task 
The post-task phase affords a number of options. These 
have 3 major pedagogical goals: 
a) To provide an opportunity for a repeat performance of 
the task; 
b) To   encourage   reflection   on   how   the   task   was 
performed; 
c) To encourage attention to form, in particular to those 
forms that proved problematic to the learners when 
they performed the task. 
After the students have a heated and exciting 
discussion, two students are chosen from each group to do 
the speaking practice by using a certain topic of 
conversation that has been explained by the teacher. 
Remind them to be aware of the phrases and expressions 
that they should say at the beginning of the conversation 
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and the skill of asking questions and ask the questions to 
the right people. Later, ask them to speak to the different 
students and different topic to make a conversation. And 
other students are asked to give the proper response 
according to  the  roles   they  play.   While  the  
students   are   practicing conversation, the teacher will 
give score and feedback to all of the students who have 
been done performing in front of the class. 
 
d. The Strength of TBLT 
1) Useful for moving the focus of the learning process from 
the teacher to the students.  
2) Gives the students a different way of understanding 
language as a tool instead of as a special goal. 
3) Can bring teaching from abstract knowledge to real world 
application. 
4) A task is helpful in meeting the immediate needs to the 
learners and provides a framework for creating classes, 
interesting and able to address to the students‟ needs.  
5) Task-Based Language Teaching allows meaningful 
communication. 
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6) The psychology dynamics of the group which works 
together to complete a task will have a great influence on 
the success. 
 
e. The weaknesess of TBLT 
1) There is no acquisition of new grammar or vocabulary 
features. 
2) Everything is left to the teacher. 
3) Not all students are or will be motivated by Task-based 
Language Teaching or cannot notice language forms 
(grammar) or other elements of accuracy. 
4) Students typically translate and use a lot of their first 
language rather than the target language in completing the 
tasks.  
5) Task-Based Language teaching is not teacher centered and 
it requires individual and group responsibility and 
commitment on the part of students. If students are notably 
lacking in these qualities, task-based language teaching may 
indeed be difficult to implement.  
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5. Review on Direct Method 
a. The Definition of Direct Method 
Direct method is known as natural method. One of the 
direct methods called natural method because it is learnt 
naturally like other tongue or first language. An attempt to 
teach the language as one could in learning mother tongue is 
known as the Direct Method (Patel and Jain, 2008: 77). In this 
method, a foreign language could be taught without translation 
or the use of the learner‟s native tongue.  According to 
Webster‟s New International Dictionary in Patel & Jain, 2008: 
78) notes:  
Direct method is a method of teaching a foreign 
language, especially a modern language through 
conversation, discussion and reading in the target 
language itself, without translation, and without the 
study of formal grammar. The first words are taught by 
pointing the objects or picture or performing actions.  
 
b. The Characteristics of Direct Method 
Cited from (Patel and Jane, 2008: 80) there are some 
characteristics of Direct Method: 
1) There is no inference of mother tongue. 
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2) In this method, there is direct bond of target language. 
Child thinks into target language and express into target 
language. 
3) Unit of teaching is sentence. Teaching performs such 
activities which tell the meaning of the sentence in the 
context. Teacher performs an action related to the sentence 
which shows meaning of the sentence. 
4) Direct method is full of activities. The teacher shows 
object or performs the action to clear his concept. 
5) Direct method is interesting and natural for learners. 
6) Teacher shows the meaning of the sentence with help or 
gestures, postures, and action. It enable student to 
establish direct bond between words and expression.  
7) The teaching learning process is carried out in English 
environment.  
 
c. The Technique in Direct Method 
There are some techniques that can be used in teaching 
English by using the direct method, there are: 
1) Reading aloud 
The students take runs reading sections of passage, play, 
or dialog out load. At the end of each student‟s turn, the 
teacher uses gesture, pictures, reality, examples, of the 
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other name means to make the meaning of the section 
clear. 
2) Question and answer exercise 
The exercise is conducted only in target language. 
Students are asked questions and answer in full sentence 
so that they practice with new words and grammatical 
structure they have the opportunity to ask questions as 
well as answer them. 
3) Getting students to self-correct 
The teacher of this class has the students self-correct by 
asking them to make a choice between what they said and 
an alternative answer he supplied. There are, however, 
other ways of getting students self-correct. For example, a 
teacher might simply repeat what a student‟s has just said; 
using questioning voice to signal to the students that 
something was wrong with it. Another possibility is for the 
teacher to repeat what the students said, stopping just 
before the error.    
4) Conversation practice 
The teacher asks students a number of questioning in the 
target language, which the students have to able to answer 
correctly. In the class observed, the teacher asked 
individual students questions about themselves. The 
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questioning contained a particular grammar structure. 
Later, the students were able to ask each other their own 
questions using game grammar structure. 
 
d. The Advantages and Disadvantages of Direct Method 
The advantages of direct method as follow: 
1) This method is called natural method. The English is 
taught as the child learns his mother tongue. 
2) The pronunciation, accent, intonation and rhythm are 
essential for better and effective communication. This 
method helps to speak language effectively. 
3) This method is based on the principle of the “Learning by 
Doing”. Thus this method is scientific and very effective. 
4) New teaching points were introduced orally. 
5) Both comprehension and speech were taught. 
6) It observes scientific path of language acquisition. 
7) To learn any language means speak that language with 
fluently. This method creates this ability in students.  
The disadvantages of direct method mentioned above: 
1) For every sentence or subject matter, the teacher cannot 
perform an action and show any subject. It means that 
every subject matter cannot be explained by an action or 
showing any subject. 
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2) This method is not useful in over crowed classes. 
3) This method does not help in important aspect of language 
learning like reading and writing. 
4) To use this method in the class, the teacher should be 
mastered in subject. He should be a perfect teacher. 
5) This method requires many audio visual aids, which are 
very expensive so our school cannot afford such 
equipment.  
 
B. Previous Study 
As mentioned above, a lot of things may affect fluency on 
speaking that are fluency, lexical resource, grammars, and 
pronunciation. Moreover, this study only focuses on the 
implementation of the uses of task based language teaching through 
cartoon story maker towards the fluency on speaking. This review of 
literatures presents relevant information that is needed to understand 
and support the present study. Therefore there three literature review 
that would be presented by the researcher. 
The first study that has done by Tareq Mitib Murad (2009) from 
Yarmouk University in his graduating paper entitled “The 
effectiveness of Task Based Language Teaching (TBLT) in 
Improving Students‟ Speaking Skills Among The Palestinian 
Secondary EFL Students in Israel And Their Attitudes Towards 
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English”. This objective of this study was to investigate the effect of 
a task-based language teaching program on developing the speaking 
skills of Palestinian secondary students and their attitudes towards 
English. The students were in the eleventh grade (second secondary 
grade) during a period of three months in which this study was 
conducted (January-March) of the academic year 2008/2009. 
The second study is done by Dalley (2009) from the University 
of Brimingham entitle “Implementing Task-Based Language 
Teaching in Korean classrooms”. There are two research questions 
presented by her namely : 1. Do you think that Task-Based Language 
Teaching if adopted in your own teaching context would result in 
more students being able to communicate effectively in English? . 2. 
Why (not)?  What would be the advantages and/or problems of 
implementing a task-based approach in this context?. She used 
commnunicative approach and learner-centered of TBLT on teaching 
English towards the students in Korea. The result of her study is 
succes that more that 75% of the students feel enjoy while they 
practice speaking in the classrom. Moreover the Korean gevernment 
change their policy and this methodology to be implemented by all 
the schools in Korea. 
The last researcher regarding task-based application in the EFL 
classroom were summarized in this section to give an overview of 
what researcher had done so far in this field. Fan-Jiang‟s (2005) from 
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Yuan Ze University of Taiwan. This study aimed to investigate the 
effectiveness of implementing TBLT in a Taiwanese primary school, 
and her finding revealed that TBLT could enhance the students‟ 
motivation and attitudes toward learning English. She conducted a 
detailed qualitative study to explore the implementation  of task-
based  teaching  in  an  elementary English  class  in Taiwan. The 
overall results of her study evinced that the implementations of task-
based teaching was challenging for both the teacher and students 
involved; however, students did enjoy working on the tasks at 
different level. Her results revealed that there were longer turns in 
spontaneous speech and increasing use of interactional adjustment 
toward the end of the treatment period, and using supplementary 
cooperative materials involved students in comprehending and 
producing the target language more willingly and more effectively. 
Based on those previous studies, TBLT brought about positive 
learning outcomes and motivation. Especially, the task-based 
speaking activities helped students to cultivate better communicative 
skills and social skills in interrogating meaning. 
In conclusion, TBLT is advantageous to the EFL students 
because it is more student-centered, allows more meaningful 
communication, and often provides practical extra linguistic skill 
building. Although the teacher may present language in the pre-task, 
the students in the classroom are ultimately free to use grammar 
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constructs and vocabulary they want. This allows them to use all the 
language they know and are learning, rather than just the „target 
language‟ of the lesson. Furthermore, as the tasks are more 
likely to  be engaged, which may further motivate them in their 
language learning. And in this research the researcher wants to know 
the effectiveness of using Task Based Language Teching to teach 
speaking of the 8 grade students of MTs Muhammadiyah 3 Masaran 
in academic year 2018/2019. 
 
C. Rationale 
Speaking is important skill which has many theories to more 
understand about it. Speaking is one of immportant skills in language 
study which must be mastered. Speaking is the one of four basic 
skills. It is very important in teaching and learning english, speaking 
invloves some language components such as pronunciation, 
vocabulary, grammar and fluency. So, speaking needs some language 
components‟ mastery. However, there are some problems related to 
students‟ abillity in speaking. Ur (1996:121) there are some problems 
faced by the learners in speaking activities. These problems can be 
explained as follow: (a) Inhibition. Unlike reading, writing, and 
listening activities, speaking requires some real time exposure to an 
audience. Learners are often inhibited about trying to say things in a 
foreign language in the classroom, such as worried about making 
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mistake, fearful or criticism, or shy of their speech attracts. (b) 
Nothing to say. The learner has not idea to speak. Some learners get 
the difficulties in thinking of anything to say, they have no motivation 
to express themselves beyond the feeling that they should be 
speaking. (c) Un-event participant. Only one participant can talk at a 
time if henor she is to be heard. In a large group, this means that each 
one will have only very little time talk. This problem is compounded 
bt tendency of some learners to dominate, while others speak very 
little or not at all. (d) Mother – tongue used In a number of classes, 
the learners share the same mother tongue. They may tend to use it 
because of some reasons. Firstly, it is easier. Secondly, it feels 
unnatural to speak to one to another one. If they are talking in small 
groups, it can be quite difficult to keep using the target language. 
From the explanation above, the researcher concludes that 
method can influence speaking ability. That is because in method 
especially TBLT gives the interesting manner, so that they will have 
better ability in speaking by using this method. The good mastery of 
method can give better impact for the quality in the ability in 
speaking.  
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D. Hypothesis 
Based on the theory above the researcher can formulates the 
hypothesis of a study. The hypothesis are as follows:  
Ho  : The use of Task based Language Teaching is not effective to 
teach Speaking at the Eighth Grade of MTs Muhammadiyah 
3 Masaran in the academic year of 2018/2019. 
Ha : The use of Task based Language Teaching is effective to teach 
Speaking at the Eighth Grade of MTs Muhammadiyah 3 
Masaran in the academic year of 2018/2019. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
This research is categorized as an experimental research with a 
quantitative method. Quantitative research is an approach for testing 
objectives theories by examining the relationship among variables 
(Creswell, 2014:  4). Aliaga and Gunderson in Muijs (2004: 1) stated that 
“Quantitative research is explaining phenomena by collecting numerical 
data that are analyzed using mathematically based methods (in particular 
statistic)”. This research will be experimental research because the 
researcher wants to establish possible cause and effect between 
independent and dependent variable.  The independent variable “caused” 
or “probably caused” the dependent variableor in the word the independent 
variable influences the dependent variable (Creswell, 2012: 295). The 
independent variable is Task-Based Language Teaching, while the 
dependent variable is Speaking Skill.  
Experimental research seeks to determine if a specific treatment 
influences an outcome (Creswell, 2014: 13). There are several different 
kinds of experimental design: the true experiment, the field or quasi 
experiment, the natural experiment (Cohen et.al, 2007: 274). This research 
will be quasi-experimental design and use pretest-posttest non-equivalent 
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group design. Quasi-experiments include assignments, but not random 
assignments of participants to groups. The design will be as follow: 
Experimental O1 X1 O2 
Control  O3 X2 O4 
The dashed line separating the parallel rows in the diagram of the non-
equivalent control group indicates that the experimental and control groups 
have not been equated by randomization – hence the term „non-equivalent‟ 
(Cohen et.al, 2007: 283). Both the class will be given pre-test and post-
test, but they will get different treatment. The experimental group will 
taught by using Task-Based Language Teaching, while the control group 
will be taught by Direct Method. Both the groups will be given pre-test 
and post-test. The treatments design for both the groups could be showed 
as follow: 
Table. 3.1. Treatment Design 
Activities  Experimental Group Control Group 
Pre-teaching 1) Teacher helps students 
understand the theme 
and objectives of the 
task. 
2) Students may do a pre-
task. 
3) Students can be given 
preparation time to 
think about how to do 
the task. 
1) Teacher explains the 
objective of the 
teaching-learning 
process. 
2) Teacher explains the 
scope of the 
materials. 
 
While-
teaching 
1) The task is done by 
students (in pairs or 
groups). 
2) Teacher walks around 
and monitors. 
1) Teacher explains the 
material in front of 
the class 
2) The students in pairs 
make question and 
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3) Teacher helps students 
to formulate what they 
want to say, but will 
not intervene to correct 
errors of form. 
4) Students are asked to 
report briefly to the 
whole class how they 
did the task and what 
the outcome was. 
5) Teacher asks some 
pairs to report briefly to 
the whole class so 
everyone can compare 
findings, or begin a 
survey. 
answer so that they 
practice with new 
words and 
grammatical 
structure or students 
can make dialogue  
3) Practice the dialogue 
in front of the class. 
Post-teaching 1) Teacher chairs, 
comments on the 
content of their reports, 
rephrase perhaps, but 
gives no overt public 
correction. 
2) Teacher sets language-
focused tasks. 
3) Teacher goes round to 
help; students can ask 
individual questions 
1) Teacher with the 
students make 
conclusion for the 
performance and the 
result of teaching-
learning process. 
2) Teacher helps the 
students to reflect 
for their result of 
activities in the class 
during teaching-
learning process. 
 
B. Setting of The Research  
1. Place of the Research  
The research will be conducted in MTs Muhammadiyah 3 
Masaran in the academic year of 2018/2019 in the first semester. The 
school is located in Kliwonan, Masaran, Sragen. This school included 
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on the big school. So the teacher should manage the student well in 
every single subject taught.  
 
2. Times of the Research  
The experimental research was conducted in four meetings at 
the eighth grade of MTs Muhammadiyah 3 Masaran in the academic 
year of 2018/2019. The research was conducted in July 2017 to 
September 2018, here was the timetable of the research: 
Table. 3.2 Research Timeline 
Activity 
Jun 
2017 
Aug-
Oct 
2017 
Feb 
2018 
Aug 
2018 
Sept 
2018 
Observation      
Proposal Consultation      
Proposal Seminar      
Giving Treatment and 
collecting data 
     
Accomplished research report      
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C. Population, Sample, and Sampling 
1. Population 
Population is a group of individuals who have the same 
characteristic (Creswell, 2012: 142). In this research, researcher 
chooses the eighth grade of MTs Muhammadiyah 3 Masaran in the 
academic year of 2018/2019. In practice, quantitative researchers 
sample from lists and people available. A target population (or the 
sampling frame) is a group of individuals (or a group of organization) 
with some common defining characteristic that the researcher can 
identify and study (Creswell, 2012: 142). The population of this 
research is all of the students at eighth grade students of the school 
which have four classes. The total of the population was 127 students. 
And the target population is B and D class. 
 
2. Sample 
Sample is part of population. There are two samples in this study, 
experimental class and control class. Experimental class is taken from 
B class consist of 29 student. Control class is taken from D class 
consisted of 30 students.  
 
3.  Sampling 
In this research, the researcher used cluster random sampling 
technique. The object are regarded that each of group has the equal 
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chance to be choosen as the sample. In getting sample of the research, 
the researcher took procedure called the lottery method. It is each 
group of the population was presented by small piece of paper. The 
small piece of paper was placed in a box and well mixed, and a sample 
of the required size was selected.  
 
D. Research Instrument 
The researcher must use instrument in order to get the better data. 
The instrument of the research is a tool or facility that is used by the 
researcher for collecting data in order to get better result or in other words, 
it can be occur complete and systematic.  
According to Sugiyono (2011), instrument is a tool that is used to 
measure the data. In addition, Sugiyono (2011) states that in the 
quantitative study, the quality of the instrument  can  be  determined  from  
the  validity  and  reliability  of  the  instrument, whereas the quality of 
gathering the data in line with the appropriate technique used. In 
quantitative research, instrument can be a test, interview, observation and 
questionnaire (Arikunto, 2012). 
In this study, there were three instruments that used in collecting 
the data; pre- test and post-test. First, pre-test was administered to identify 
the students' ability  in  both  groups;  experimental  group  and  control  
group  before  giving  the treatment. Second, post-test was administered to 
know the students ability after given treatment. Post-test was held in the 
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end of the research and after 4 times treatments in experimental group. 
The post-test was also administered to the both groups.  
 
E.  Data Analysis on Pre-test and Post-test 
Pre-test and Post-test were given to both group; experimental 
group and control group. The data analysis of pre-test and post-test was 
employed exactly the same steps as in the pilot data analysis. In addition, 
the data was calculated by using Microsoft Exel. 
Coolidge (2000) states that there are some specific assumptions 
that has to be fulfilled in using independent  t-test  appropriately.  First,  
in  each  group,  the  participants  have  to  be different. Second, the 
scores are normally distributed in each group. Third, the variances of two 
groups' score are equal. 
The calculation covers data description, normality distribution 
test, homogeneity test, and independent t-test. The procedures are as 
follow: 
1. Data description 
a. Mean 
  ̅   
     
 
   
Where: 
∑fi = frequency of students score 
Xi = mid points of students score 
n  = the sum of students. 
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b. Mode 
      (
  
      
) 
Where: 
L  = the lower limit of the interval within which the mode lies 
i  = interval (class width) 
f1  = the frequency of the interval containing mode reduced by that 
of the previous interval 
f2  = the frequency of the interval containing mode reduced by that 
of the following interval 
c. Median 
      (
 
     
  
) 
Where: 
L = the lower limit of the interval within which the median lies 
i = interval (class width) 
cfb = the cumulative frequency in all interval below the interval 
containing the median 
fw = the frequency of cases within the interval containing the 
median 
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d. Standard deviation  
   √
      ̅  
   
 
Where: 
S = standard deviation  
X1 = students score 
 ̅ = mean of students score 
n = sum of students  
 
2. Normality Distribution Test 
It is used to know the data distribution was normal or not. 
The steps as followed: 
1) Calculating s value with the following formula: 
   √
    ̅  
   
 
Where: 
X  = student‟s score  
 ̅  = the average of student‟s score 
n  = sum of students 
2) Calculating z, with the following formula: 
   
   ̅
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Comparing the maximum result of L for each item of questions 
with Ltable and the normality test could be found. If Lmax > Ltable the 
distribution of the test does not run normally but if Lmax ≤ Ltable the 
distribution of the test run normally. 
 
3. Homogeneity of Variance 
Homogeneity was used to determine that the data was 
homogeny or not, the steps as followed: 
a. Determining variance (si2) : 
     
     
        
 
   
 
b. Seeking S2 
 
c. Determining Log S2 
d. Seeking B value 
 
e. Seeking Xo
2
 value 
 
f. Xo
2 
compare with Xt
2
 in table chi-square  
g. If Xo
2
 < Xt
2 
so that the data was homogeneous. 
 
 
 
𝑠     𝑛    𝑠 
 /  𝑛      
𝐵   log𝑆    𝑛𝑖     
𝑋𝑜
  =  𝐼𝑛 0  𝐵    𝑛    log 𝑠𝑖
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4. Independent t-test 
Independent t- test was used to prove whether the hypothesis 
was accepted or not. To measure the hypothesis used t-test to know 
the significance differences in teaching reading by using Task-Based 
Language Teaching. To determine t-test result was in below: 
   
 ̅   ̅ 
      
 
Where: 
t = the effectiveness of the treatment (the t-value) 
 ̅1 = means of group 1 (experimental group) 
 ̅2 = means of group 2 (control group) 
Sx1-x2 = variant  
 
If tobtained > ttable with the degree of freedom = (n1+n2 – 1) on the 
significant level 5%, it could be concluded that there was significant 
influence of Task-Based Language Teaching in teaching speaking at 
the eighth grade of MTs Muhammadiyah 3 Masaran in the academic 
year of 2018/2019. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 This chapter discusses about the result of the study. The result is divided 
as follows: Research finding, data analysis and the discussion. 
A. Research Finding  
The purpose of this research was to know whether Task-Based 
Language Teaching is effective to teach speaking skill at the eighth grade 
of MTs Muhammadiyah 3 Masaran in the academic year of 2018/2019. 
The researcher took two classes as the sample, there were VIII.B and 
VIII.D. The students of VIII.B as the experimental group consisted of 29 
students, while the control group was VIII.D, consisted of 30 students. The 
experimental group treated by using Task-Based Language Teaching, 
while the control group treated by using Direct Method. 
The data were obtained from pre-test scores and post-test scores. 
The treatments were held in experimental group twice a week for duration 
90 minutes by using Task-Based Language Teaching. The first treatment 
was conducted on Monday, 27th August 2018, the second treatment was 
conducted on Thursday, 30th  August 2018, the third treatment was conducted 
on Monday, 3rd September 2018, and the last treatment was conducted on 
Thursday, 6th  September 2018. 
The control group was taught by using Direct Method. The teaching 
learning process also conducted twice a week, the first treatment was 
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conducted on Tuesday, 28th August 2018, the second treatment was conducted 
on Friday, 31st September 2018, the third treatment was conducted on 
Tuesday, 4th  September 2018, and the last treatment was conducted on 
Friday, 7th  September 2018. 
The data descriptions of the data were presented in Table 4.1 
bellows: 
Table. 4.1. Resume of the Scores 
Group 
 
Score 
Pre-Test 
Experimental 
Group 
Post-Test 
Experimental 
Group 
Pre-Test 
Control 
Group 
Post-Test 
Control 
Group 
Mean 52.24 61.37 50.16 52.5 
Median 53.91 60.58 48.4 53.83 
Mode 50.5 71.83 47 65.5 
Highest  70 75 70 70 
Lowest  35 45 30 25 
Standard 
Deviation 
9.12 8.75 10.94 12.3 
 
The data of each group is presented as bellow: 
1. The Data of Pre-test Scores in Experimental Group 
The data of the test showed that the highest score of the pre-test 
was 70, while the lowest one was 35. The mean of the scores was 
52.24, the median was 53.91 and the mode was 50.5. Standard 
deviation of the data was 9.12. The frequency distribution of pre-test 
62 
 
scores of experimental group was presented in Table 4.2 and the 
histogram and polygon was given in Figure 4.1. 
Table. 4.2 Frequency Distribution Pre-test Scores of Experimental 
Group 
Class 
limit 
Class 
boundaries 
Mid 
point 
(X1) 
Tally 
Frequency 
(f1) 
Precentage f1X1 
35 - 40 34.5 – 40.5 37.5 IIII 4 13.793 150 
41 - 46 40.5 – 46.5 43.5 IIII 5 17.241 217.5 
47 - 52 46.5 – 52.5 49.5 IIII I 6 20.689 297 
53 - 58 52.5 – 58.5 55.5 IIII 5 17.241 277.5 
59 - 64 58.5 – 64.5 61.5 IIII 5 17.241 307.5 
65 - 70 64.5 – 70.5 67.5 IIII 4 13.793 270 
        29 100 1519.5 
 
 
Figure 4.1 Histogram and Polygon of Pre-test Scores in Experimental 
Group 
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2. The Data of Post-test Scores in Experimental Group 
The data of the test showed that the highest score of the post-test 
was 75, while the lowest one was 45. The mean of the scores was 
61.37, the median was 60.58 and the mode was 71.83. Standard 
deviation of the data was 8.75. The frequency distribution of post-test 
of experimental group was presented in Table 4.3 and the histogram 
and polygon was given in Figure 4.2. 
Table. 4.3 Frequency Distribution Post-test Scores of Experimental Group 
Class 
limit 
Class 
boundaries 
Mid 
point 
(X1) 
Tally 
Frequency 
(f1) 
Precentage f1X1 
45 - 50 44.5 - 50.5  47.5 IIII 5 17.241 237.5 
51 - 56 50.5 – 56.5 53.5 IIII I 6 20.689 321 
57 - 62 56.5- 62.5 59.5 IIII I 6 20.689 357 
63- 68 62.5 – 68.5 65.5 II 2 6.896 131 
69 - 74 68.5 – 74.5 71.5 IIII II 7 24.137 500.5 
75 - 80 74.5 – 80.5 77.5 III 3 10.344 232.5 
        29 100 1779.5 
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Figure 4.2 Histogram and Polygon of Post-test Scores in Experimental 
Group 
 
3. The Data of Pre-test Scores in Control Group 
The data of the test showed that the highest score of the pre-test 
was 70, while the lowest one was 30. The mean of the scores was 
50.16, the median was 48.4 and the mode was 47. Standard deviation 
of the data was 10.94. The frequency distribution of pre-test of 
experimental group was presented in Table 4.4 and the histogram and 
polygon was given in Figure 4.3. 
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Table. 4.4 Frequency Distribution Pre-test Scores of Control Group 
Class 
limit 
Class 
boundaries 
Mid 
point 
(X1) 
Tally 
Frequency 
(f1) 
Precentage f1X1 
30 - 36 29.5 – 36.5 33 IIII 5 16.666 165 
37 - 43 36.5 – 43.5 40 III 3 10 120 
44 - 50 43.5 – 50.5 47 IIII IIII  10 33.333 470 
51 - 57 50.5 – 57.5 54 III 3 10 162 
58 - 64 57.5 – 64.5 61 IIII 4 13.333 244 
65 - 71 64.5 – 71.5 68 IIII 5 16.666 340 
        30 100 1501 
 
 
Figure 4.3 Histogram and Polygon of Pre-test in Control Group 
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The data of the test showed that the highest score of the post-test 
was 70, while the lowest one was 25. The mean of the scores was 52.5, 
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the median was 53.83 and the mode was 65.5. Standard deviation of 
the data was 12.3. The frequency distribution of post-test of 
experimental group was presented in Table 4.5 and the histogram and 
polygon was given in Figure 4.4. 
Table. 4.5 Frequency Distribution Post-test Scores of Control Group 
Class 
limit 
Class 
boundaries 
Mid 
point 
(X1) 
Tally 
Frequency 
(f1) 
Precentage f1X1 
24 - 31 23.5 – 31.5 27.5 II 2 6.666 55 
32 - 39 31.5 – 39.5 35.5 II 2 6.666 71 
40 - 47 39.5 – 47.5 43.5 IIII II 7 23.333 304.5 
48 - 55 47.5 – 55.5 51.5 IIII I 6 20 309 
56 - 63 55.5 – 63.5 59.5 IIII I 6 20 357 
64 - 71 63.5 – 71.5 67.5 IIII II 7 23.333 472.5 
        30 100 1569 
 
 
Figure 4.4 Histogram and Polygon of Post-test in Control Group 
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B. Data Analysis 
1. Normality distribution test 
 Normality test was used to test that the data distribution was 
normal or not. The normality testing was used in this research was 
Liliefors test. The sample was on normal distribution if Lobtained (Lo) is 
lower than Ltable (Lt), at the level of significance α = 0.05. Further 
explanation on normality test was presented at the table 4.6 as 
followed: 
Table. 4.6 Normality Testing 
No Data 
Number 
of Sample 
Lobtained 
(Lo) 
Ltable 
(Lt) Distribution 
of population 
1 Pre-Test of 
Experimental 
Group 
29 0.1143 0.1614 NORMAL 
2 Post-Test of 
Experimental 
Group 
29 0.1488 0.1614 NORMAL 
3 Pre-Test of 
Control Group  
30 0.1060 0.159 NORMAL 
4 Post-Test of 
Control Group 
30 0.1289 0.159 NORMAL 
 
 The table above showed the result of normality test. The 
samples were in normal distribution because the Lo were lower than Lt. 
in the experimental class in the pre-test scores that the number of 
sample was 29, Lo was 0.1143 which was lower than Lt = 0.1614. In 
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the post-test, Lo = 0.488 which was lower than Lt = 0.1614. It could be 
concluded that the samples in experimental group were normal.  
 Then, in the control group in the pre-test that the number of 
samples was 30, Lo was 0.1060 which was lower than Lt = 0.159. In 
the post-test, Lo was 0.1289 which was lower than Lt = 0.159. It could 
be concluded that the samples in control group were normal. 
 
2. Homogeneity test 
 Homogeneity test was used to know whether the data was 
homogeneity or not. If (Xo)
2
 was lower than (Xt)
2
, it could be 
concluded that the data was homogeneous. Further explanation on 
homogeneity was presented in the table 4.7 as followed:  
Table. 4.7 Homogeneity Testing 
Data (Xo)
2
 (Xt)
2
 α Verb 
Pre-Test 0.940 3.841 0.05 Homogeneous 
Post-Test 3.225 3.841 0.05 Homogeneous 
 
 Based on the table above, it could be seen that the (Xo)
2
 in 
pre-test of experimental and control group 0.940 was lower than (Xt)
2
 
= 3.841 at the level of significance (α) 0.05. While the result in post-
test of experimental and control group was (Xo)
2
 was 3.225 was lower 
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than (Xt)
2
 = 3.841 in the same level of significance 0.05. It could be 
concluded that both the data were homogeneous. 
 
3. Independent t-test 
 Independent t-test could be done after the result of normality 
and homogeneity test were fulfilled. If tobtained (to) was higher that ttable 
(tt) for degree of freedom (df) = n1+n2-2 and the level of significance 
(α) was 0.05, it meant that alternative hypothesis (Ha) was accepted. 
Further explanation was presented at the table 4.7 as followed: 
Table. 4.8 Hypothesis Testing 
df to tt α Conclusion 
57 3.185 2.002 0.05 SIGNIFICANT 
 
 The result of t computation showed that to was 3.185 while 
the tt for the degree of freedom (n1+n2-2) was 57 and at the level of 
significant 0.05 was 2.002. It could be seen that to was higher than tt 
(3.185>2.002). It meant that the alternative hypothesis was accepted. 
Task-Based Language Teaching was effective to teach speaking at the 
eighth grade of MTs Muhammadiyah 3 Masaran in the academic year 
of 2018/2019. 
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C. Discussion 
The researcher found mean score after calculating the pre-test score 
and post test score in experimental and control groups. The mean of pre-
test score of experimental group was 52.24 and the control class was 
50.16. After the treatments were conducted, the researcher administered 
the post-test. From the data calculation, the researcher found the different 
mean scores of the post-test in both groups. The experimental group got 
61.37 while the control group got 52.5. From the independent t-test 
calculation, it was known that the value of to = 3.185 was higher than tt = 
2.002, the degree of freedom (n1+n2-2) = 57 and in significant level 0.05.  
Therefore, it can be concluded that teaching speaking using Task-
Based Language Teaching had an influence on students’ willingnes in 
speaking achievement.  The scores of students taught by using Task-Based 
Language Teaching were higher than students taught by using Direct 
Method. It could be clarified with related theory that had been discussed in 
chapter II that Task-Based Language Teaching refers to teaching 
second/foreign language that seeks to engage learners in interactionally 
authentic language use by having them perform a series of tasks. This 
method had characteristic learners-centered and the task served as the 
means for achieving natural use of language (Ellis, 2003:64). The learners’ 
role in TBLT are act as a negotiator or interactor, capable of giving as well 
as taking; act as a performer and listener, with little control over the 
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content of the learning; and the take responsibility for their own learning, 
so the students got more chances to be active in teaching learning process.  
The strength of TBLT was useful for moving the focus of the 
learning process from the teacher to the students, so the teaching learning 
process could be focus on the students’ activities. The activities in class 
were dominated by the students, because they as the interactor/performer 
and they take the responsibility for their own learning. By using TBLT the 
researcher could use some kinds of task which helpful the students got 
their interest and explore them to can solve some kind of task. One of the 
strength of TBLT above was found during researcher implementing that 
method in research at MTs Muhammadiyah 3 Masaran. 
 In Task-Based Language Teaching Learners need to understand the 
forms, meanings and functions of language and took into consideration the 
social situation, it was in line with the statement from Larsen-Freeman and 
Anderson that for communicative competence and linguistic competence, 
the knowledge of forms and meanings form parts of the communicative  
purpose   in   TBLT (Larsen-Freeman   &   Anderson, 2000: 71). Using 
some kinds of task the learners explored their attitude, opinions and 
reactions during teaching learning process, so this method was effective 
to teach speaking for students. It was proven from the data calculation in 
significant difference in mean score and independent t-test calculation 
showed that the result is significant. The result of this research was 
supported by the theory above. 
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The different condition also proven that in experimental group was 
more interested. TBLT made the teaching learning process more learner-
centered, because by using task as basic unit of learning, the teacher 
opened to the students’ possibility of planning and monitoring their own 
learning. Every meeting the teacher could give different kinds of task so 
that the teacher could explore many task in task skill for experimental 
group. While in control group, there were limited techniques that can be 
applied for every skill. The application of Direct Method also had 
difficulties because the teachers and the centered of teaching learning 
process had to use foreign language, this condition sometimes made the 
students were not enthusiastic because they are limited in English 
vocabularies. It was known and could be concluded that Task-Based 
Language Teaching was effective to teach speaking at the eighth grade of 
MTs Muhammadiyah 3 Masaran in the academic year of 2018/2019. 
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CHAPTER V 
 CONCLUSION, IMPLICATION AND SUGGESTION 
  
A. Conclusion 
This experimental research is carried out on the eighth grade 
students of MTs Muhammadiyah 3 Masaran. The result of t-test 
computation shows that tobtained (to) is 3.185 and ttable (tt) is 2.002 with 
degree of freedom (n1+n2-2) 57 and in the level of significance is 0.05. 
The result provide that to is higher than tt so the alternative hypothesis is 
accepted. It means that there is a significant difference in speaking 
between students taught by using Task-Based Language Teaching and 
students taught by using Direct Method. It can be seen from students’ 
score. The mean score of experimental group is 61.37 and the mean score 
of control class is 52.5. It means that the experimental group (VIII.B) is 
higher than the control group (VIII.D). It can be concluded that the use of 
Task-Based Language Teaching is effective to teach speaking at the eighth 
grade students of MTs Muhammadiyah 3 Masaran in the academic year 
2018/2019.  
 
B. Implication  
The result of this research showed that the use of Task-Based 
Language Teaching (TBLT) has good impact to the students. The 
implication of the research as follows: 
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1. The use of Task-Based Language Teaching could attract to be actively 
involved in the teaching activities. The use of varieties tasks could 
attract students’ attention and helped the students getting more active 
in speaking. It implied that the researcher needed to prepare the task 
well, so that the task could be a medium for explore the students.  
2. Using some kinds of task in Task-Based Language Teaching can be an 
effective way to make the students involved in teaching and learning 
process. The students were very enthusiastic and they need some 
interaction with other friends. It implied that the researcher needs to 
be creative in choosing and arranging the task, so the students did not 
get bored easily.  
3. Applying various tasks that encourage the students to speak in English 
could train the students, to be familiar with English. The use of 
English in giving instruction for task, in giving explanation, in giving 
examples of activities, and in asking the students were supported by 
gestures and repetitions in Bahasa Indonesia. Forcing the students to 
answer the questions fully in English was not effective to make the 
students speak up. It implied that teachers had to be flexible in using 
English and the mother tongue during the teaching and learning 
process in classroom.  
4. Doing task in group could make the students cooperate with each 
other and interact more effectively. They also could share ideas and 
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help each other. It implied dividing the students in group and pair 
could be an alternative activity to motivate their participation.  
It meant that TBLT was appropriate to be applied in teaching 
speaking comprehension in speaking for students in MTs Muhammadiyah 
3 Masaran especially at the eight grade in the academic year of 2018/2019. 
The conclusion had an implication that TBLT could be applied to teach 
reading speaking to the students of Junior high school especially for the 
eighth grade of MTs Muhammadiyah 3 Masaran. 
 
C. Suggestion 
Based on the result, the researcher would like to present some 
suggestion as followed: 
1. For the teacher  
a. The teacher should use Task-Based Language Teaching as the 
innovation in teaching speaking. It is created a good circumstance 
during teaching and learning in order to make students enjoy it. 
b. The teacher has to monitor the use of task in teaching learning 
process so that the students easily in learning by using task.  
c. The teacher has to give motivation and innovation in teaching-
learning process. 
2. For the students 
a. The students can enrich their vocabularies and improve their 
speaking in learning English through doing task. 
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b. The students should be more active and more practices in speaking 
English.  
3. For other researcher  
a. The researcher can implement Task-Based Language Teaching in 
different skill and in different field. 
b. The researcher can use it as a reference for other studies. 
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Appendix 1 
 
LIST OF STUDENTS IN EXPERIMENTAL GROUP 
NO Nama 
1 Agesti Putri Hanifah 
2 Ahmad Fauyan 
3 Ajeng Puspita Arun 
4 Andhika Putra Julian 
5 Andika Fikri Kurniawan 
6 Andita Zahwa Napratilova 
7 Aslih Hasan Rosydi 
8 Bagas Putra Pratama 
9 Bagus Aldiansyah 
10 Bagus Eko Saputra 
11 Citra Valentina Febriani 
12 Dimas Deki Romadhona 
13 Effendi Rahma Tri Indra M 
14 Encon Aji Saputro 
15 Eva Fatmawati 
16 Faiq Lathuf 
17 Faiyatun Nafisah 
18 Gangsar Wahyu Hidayah 
19 Kurniawan Satriyo Harjono 
20 Linda Jovita Sari 
21 Linda Ratnawati Kusuma 
22 Muhammad Yasur Firdaus 
23 Nur Ibnu Sina 
24 Rendhi Afianto 
25 Rian Agus Setiawan 
26 Rifki Ardiansyah 
27 Riyan Bagus Yulianto 
28 Salma Wafik Az Zahra 
29 Azhar Nashir Al-Anshori 
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LIST OF STUDENTS IN CONTROL GROUP 
NO Nama 
1 Abdul Kharim Esa Pratama 
2 Abid Ikhsan Sarifudin 
3 Alfian Abdi Saputro 
4 Alifia Nur faiza 
5 Alya Cahya Rahmadani 
6 Aisyah Nur Wakhidatun K 
7 Ardi Senja Ferdyan 
8 Cindy Natasya Devina Putri 
9 Dalilati Vatilah Qohiriyah 
10 Dillalin Nurany Fatmatullah 
11 Dimas Purnomo 
12 Donna Yuntya Octavia W 
13 Febrian Indra Pratama 
14 Gita Dwi Lestari 
15 Hasan Nur Rokhim 
16 Mahendra Isa Pratama 
17 Meylansyah Mahendra Putra 
18 Mohan Hafidz Alkhifari 
19 Muhammad Astri Rifa’i 
20 Muhammad Irfan Romadoni 
21 Muhammad Nuki Arroski 
22 Nabila Putri Utami 
23 Nabella Indah Rismawati 
24 Rasyita Nur Isnaini 
25 Rian Effendi 
26 Siti Aisyah 
27 Tata Venti N. D 
28 Thosin Bainahumar 
29 Yunia Safitri 
30 Zakya Asyifatun Nisaa 
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Appendix 2 
SCORE OF PRE-TEST AND POST-TEST  
EXPERIMENTAL GROUP 
NO Nama 
Nilai 
PreTest PostTest 
1 Agesti Putri Hanifah 50 65 
2 Ahmad Fauyan 55 70 
3 Ajeng Puspita Arum 50 50 
4 Andhika Putra Julian 60 70 
5 Andika Fikri Kurniawan 45 55 
6 Andita Zahwa Napratilova 65 75 
7 Aslih Hasan Rosydi 50 60 
8 Bagas Putra Pratama 50 55 
9 Bagus Aldiansyah 60 65 
10 Bagus Eko Saputra 60 60 
11 Citra Valentina Febriani 45 55 
12 Dimas Deki Romadhona 50 60 
13 Effendi Rahma Tri Indra M 55 60 
14 Encon Aji Saputro 45 50 
15 Eva Fatmawati 55 60 
16 Faiq Lathuf  50 60 
17 Faiyatun Nafisah 35 50 
18 Gangsar Wahyu Hidayah 65 70 
19 Kurniawan Satriyo Harjono 55 75 
20 Linda Jovita Sari 40 55 
21 Linda Ratnawati Kusuma N 65 70 
22 Muhammad Yasir Firdaus 55 70 
23 Nur Ibnu Sina 60 70 
24 Rendhi Afianto 45 50 
25 Rian Agus Setiawan 40 55 
26 Rifki Ardiansyah 60 75 
27 Riyan Bagus Yulianto 45 55 
28 Salma Wafik Az zahra 35 45 
29 Azhar Nashir Al-Anshori 70 70 
Sum 1515 1780 
Mean 52,24138 61,3793 
Max 70 75 
Min 35 45 
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SCORE OF PRE-TEST AND POST-TEST  
CONTROL GROUP 
NO Nama 
Nilai 
PreTest PostTest 
1 Abdul Kharim Esa Pratama 65 70 
2 Abid Ikhsan Sarifudin 40 40 
3 Alfian Abdi Saputro 60 65 
4 Alifia Nur Faiza 45 50 
5 Alya Cahya Rahmadani 65 60 
6 Aisyah Nur Wakhidatun K 50 45 
7 Ardi Senja Ferdyan 45 55 
8 Cindy Natasya Devina Putri 55 60 
9 Dalilati Vatilah Qohiriyah 35 25 
10 Dillalin Nurainy Fatmatullah 35 35 
11 Dimas Purnomo 35 40 
12 Donna Yuntya Octavia W 60 65 
13 Febrian Indra Pratama 70 70 
14 Gita Dwi Lestari 65 70 
15 Hasan Nur Rokhim 50 45 
16 Mahendra Isa Pratama 40 35 
17 Meylansyah Mahendra Putra 30 30 
18 Mohan Hafidz Alkhifari 40 45 
19 Muhammad Astri Rifa'i 55 60 
20 Muhammad Irfan Romadoni 45 45 
21 Muhammad Nuki Arroski 50 50 
22 Nabila Putri Utami 45 50 
23 Nabella Indah Rismawati 50 65 
24 Rasyita Nur Isnaini 50 55 
25 Rian Efendi 60 60 
26 Siti Aisyah 65 60 
27 Tata Venti N. D 35 45 
28 Thosin Bainahumar 55 60 
29 Yunia Safitri 50 55 
30 Zakya Asyifaun Nisaa 60 65 
Sum 1505 1575 
Mean 50,1667 52,5 
Max 70 70 
Min 30 25 
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Appendix 3 
 
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
(Experimental Group) 
 
Satuan Pendidikan : MTs Muhammadiyah 3 Masaran 
Kelas/Semester : VIII /1 
Mata Pelajaran : Bahasa Inggris 
Pembelajaran Ke- : 1 - 2 
Materi   : Descripptive Text (Person) 
Alokasi Waktu : 2 x 45 menit (2 Pertemuan) 
 
A. KOMPETENSI INTI 
KI-3  Memahami dan menerapkan pengetahuan (factual, konseptual, dan 
procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI-4 Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. KOMPETENSI DASAR 
3.10 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi 
sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi 
orang, binatang, dan benda, pendek dan sederhana sesuai dengan konteks 
penggunaannya. 
4.11 Menangkap makna dalam teks deskriptif lisan dan tulis pendek dan 
sederhana. 
4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang 
orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks.  
 
 
84 
 
 
C. INDIKATOR 
1. Menentukan struktur teks dan unsur kebahasaan deskriptif dengan menyatakan 
dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan 
sederhana sesuai dengan konteks penggunaannya. 
2. Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, 
binatang, dan benda, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks 
 
D. TUJUAN 
1. Siswa dapat menentukan struktur teks dan unsur kebahasaan deskriptif dengan 
menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek 
dan sederhana sesuai dengan konteks penggunaannya 
2. Siswa dapat menyusunteks deskriptif lisan dan tulis, pendek dan sederhana, 
tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks 
 
E. MATERI 
Descriptive text is a text which says what a person or a thing is like. Its purpose is to 
describe and reveal a particular person, place or thing. 
 
Generic structure of descriptive text: 
- Identification : pendahuluan, berupa gambaran umum tentang topic 
- Description : berisi ciri-ciri khusus yang dimiliki benda, tempat, atau orang yang 
dideskripsikan  
 
Language features: 
- Using attribute/ identifying process 
- Present tense 
 
F. METODE 
Metode  : Task-based Language Teaching (Willis in Richard, 2006) 
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G. KEGIATAN  
Langkah-langkah Pembelajaran 
1. Kegiatan Pendahuluan (10 menit) 
a. Peneliti menyiapkan peserta didik secara fisik dan psikis untuk mengikuti 
proses pembelajaran dengan senang hati dan penuh semangat. 
b. Peneliti melakukan presensi. 
c. Peneliti menjelaskan tujuan pembelajaran yang akan dicapai 
d. Peneliti menyampaikan cakupan materi dan penjelasan uraian kegiatan. 
2. Kegiatan Inti (70 menit) 
a. Pre-Activity  
Introduction to topic  
1) Peneliti membantu peserta didik memahami tema dan tujuan dari tugas 
yang akan diberikan 
2) Peneliti menampilkan beberapa video monolog terkait mendeskripsikan 
seseorang  
3) Siswa diminta untuk memperhatikan kosakata yang digunakan 
bagaimana pengucapannya dan bagaimana penyusunan kalimatnya 
b. Task cycle 
Task 
1) Peneliti dan salah seorang siswa mempraktikan contoh monolog seperti 
video yang ditampilkan agar siswa yang lain mendapat gambaran nyata 
dalam mendeskripsikan seseorang 
2) Meminta siswa untuk berpasangan dengan temannya 
3) Siswa mengerjakan soal fill in the blank dibawah 
4) Siswa bersama Peneliti membahas soal tersebut secara bersama-sama 
sebagai tahap awal pre-task 
5) Siswa mempraktikan fill in the blank yang telah dibahas tersebut 
bersama temannya 
Planning 
1) Siswa secara berpasangan diminta untuk membuat draft dan berlatih 
monolog untuk nantinya dipraktikkan didepan kelas  
2) Peneliti memantau kegiatan siswa dan memberi pengarahan kepada 
siswa serta memperbaiki tata bahasa atau kosa kata mereka  
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3) Siswa dapat menggunakan tahap ini sebagai sarana untuk bertanya 
secara pribadi terkait hal spesifik dalam tata bahasa  dan kosa kata 
Report 
1) Peneliti meminta siswa untuk mempraktikan monolog didepan kelas dan 
siswa yang lain mendengarkan serta mencatat kosakata, pengucapan 
yang belum dipahami. 
2) Peneliti memberikan komentar terkait elemen-elemen dalam speaking 
kepada siswa yang menampilkan dialog 
c. The language focus  
Analysis 
Siswa memeriksa dan mendiskusikan beberapa hal terkait tata bahasa, kosa 
kata, serta pengucapan yang belum dipahami 
Practice 
Peneliti memberi contoh penggunaan kosa kata atau tata bahasa yang 
menjadi catatan siswa serta mempraktikkan penggunaan kosa kata tersebut. 
3. Kegiatan Penutup (10 menit) 
a. Peneliti bersama peserta didik membuat kesimpulan tentang materi dan 
pembelajaran yang sudah dipelajari hari itu 
b. Peneliti bersama peserta didik melakukan refleksi terhadap jalannya proses 
pembelajaran pada hari itu 
c. Peneliti menutup kegiatan pembelajaran 
 
H. SUMBER DAN MEDIA PEMBELAJARAN 
Sumber Pembelajaran : Handout of students and Paper from Reseacher  
Media pembelajaran : Video, LCD Proyektor 
 
I. INSTRUMENT TUGAS 
Manuela : I hear that your English _________(1) is 
new 
Sintia : Yes, i do. She is Mrs. TheresiaAngelin 
Manuela : How does she look like? 
Sintia : She is good looking woman. She is ____(2) 
girl, she has ______(3) nose, she is ____(4). she 
has sweet smile that make her comfortable for 
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looking every time. I like her _____(5) straight 
brown hair. our classmates are interested in her 
lesson. there is no one absent in her lesson. 
Slim Pointed teacher long tall 
 
 
 
Riyana : Everybody has their own favorite singer 
or actress. I think you have a favorite actor or 
actress, who is she/he? 
Melani : She is Fatin Shidqia 
Riyana :Why do you like her? 
Melani : She is so beautiful with her voice, she 
wears modern ____(1). She has bright ____(2) so 
she always looks good in every clothes which is 
put on. She is _____(3) girl, she is not to _____(4). 
She has ____ (5) nose.  
Riyana : Is it her picture? 
Melani : Where do you get it? 
Riyana : From television 
 
tall Smiling Flet skin veil 
 
 
  Sragen, 25 Agustus 2018 
 Guru Mata Pelajaran Peneliti 
 
 
 
 Iskandar, S.Pd Faizun Nur Azizah 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
(Experimental Group) 
 
Satuan Pendidikan : MTs Muhammadiyah 3 Masaran 
Kelas/Semester : VIII/1 
Mata Pelajaran : Bahasa Inggris 
Pembelajaran Ke- : 3 
Materi   : Descriptive Text (Person) 
Alokasi Waktu : 2 x 45 menit (1 Pertemuan) 
 
A. KOMPETENSI INTI 
KI-3  Memahami dan menerapkan pengetahuan (factual, konseptual, dan 
procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI-4 Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. KOMPETENSI DASAR 
3.10 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi 
sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi 
orang, binatang, dan benda, pendek dan sederhana sesuai dengan konteks 
penggunaannya. 
4.11 Menangkap makna dalam teks deskriptif lisan dan tulis pendek dan 
sederhana.  
4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang 
orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks. 
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C. INDIKATOR 
1. Menentukan struktur teks dan unsur kebahasaan deskriptif dengan menyatakan 
dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan 
sederhana sesuai dengan konteks penggunaannya. 
2. Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, 
binatang, dan benda, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks 
 
D. TUJUAN 
1. Siswa dapat menentukan struktur teks dan unsur kebahasaan deskriptif dengan 
menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, 
pendek dan sederhana sesuai dengan konteks penggunaannya 
2. Siswa dapat menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, 
tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks 
 
E. MATERI 
Descriptive text is a text which says what a person or a thing is like. Its purpose is to 
describe and reveal a particular person, place or thing. 
 
Generic structure of descriptive text: 
- Identification : pendahuluan, berupa gambaran umum tentang topic 
- Description : berisi ciri-ciri khusus yang dimiliki benda, tempat, atau orang yang 
dideskripsikan 
 
Language features : 
- Using attribute/ identifying process 
- Present tense 
 
F. METODE 
Metode  : Task-based Language Teaching  
 
 
 
90 
 
G. KEGIATAN  
Langkah-langkah Pembelajaran 
1. Kegiatan Pendahuluan (10 menit) 
a. Peneliti menyiapkan peserta didik secara fisik dan psikis untuk mengikuti 
proses pembelajaran dengan senang hati dan penuh semangat. 
b. Peneliti melakukan presensi. 
c. Peneliti menjelaskan tujuan pembelajaran yang akan dicapai 
d. Parktikan menyampaikan cakupan materi dan penjelasan uraian kegiatan. 
2. Kegiatan Inti (70 menit) 
a. Pre-Activity  
Introduction to topic  
1) Peneliti membantu peserta didik memahami tema dan tujuan dari tugas 
yang akan diberikan 
2) Siswa dituntun untuk mendengarkan monolog yang berisi teks 
deskriptif sejenis yang akan digunakan pada tugas  
3) Peneliti memberikan penjelasan tugas dan waktu persiapan bagi peserta 
didik untuk memikirkan tugas yang nanti akan diberikan 
b. Task cycle 
Task : Jenis tugasnya adalah sharing experience  
1) Membagi peserta didik menjadi beberapa kelompok 
2) Setiap anggota kelompok menyusun sebuah teks deskriptif dan setiap 
kelompok memiliki topic deskripsi berbeda-beda 
3) Peneliti memonitor pelaksanaan tugas 
Planning 
Setiap anggota mempersiapkan diri untuk nantinya menyampaikan 
pendeskrisiannya tentang seseorang yang menjadi topic didepan 
kelompoknya  masing-masing. 
Report 
Peneliti meminta perwakilan dari tiap grup menyampaikan hasil dari 
presentasi pendeskripsian anggota kelompoknya. 
Peneliti memberikan komentar pada isi dari laporan mereka. 
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c. The language focus  
Analysis 
Peneliti mengoreksi penggunaan bahasa terkait laporan dan hasil tugas 
mereka. 
Practice 
Menanggapi dari kegiatan analisis dapat memberikan pemahaman ataupun 
timbal balik dari hasil koreksi 
3. Kegiatan Penutup (10 menit) 
a. Peneliti bersama peserta didik membuat kesimpulan tentang materi dan 
pembelajaran yang sudah dipelajari hari itu 
b. Peneliti bersama peserta didik melakukan refleksi terhadap jalannya proses 
pembelajaran pada hari itu 
c. Peneliti menutup kegiatan pembelajaran 
 
H. SUMBER DAN MEDIA PEMBELAJARAN 
Sumber Pembelajaran : Handout of students and paper from reseacher 
Media pembelajaran : LCD proyektor, text 
 
I. INSTRUMENT TUGAS 
Choose one of this topisc and make descripsion about it! 
a. Idol 
b. Famous Person 
c. Public Figure 
 
  Sragen, 1 September 2018 
 Guru Mata Pelajaran Peneliti 
 
 
 
 Iskandar, S.Pd Faizun Nur Azizah 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
(Experimental Group) 
 
Satuan Pendidikan : MTs Muhammadiyah 3 Masaran 
Kelas/Semester : VIII /1 
Mata Pelajaran : Bahasa Inggris 
Pembelajaran Ke- : 4 
Materi   : Descriptive Text (Person) 
Alokasi Waktu : 2 x 45 menit (1 Pertemuan) 
 
A. KOMPETENSI INTI 
KI-3  Memahami dan menerapkan pengetahuan (factual, konseptual, dan 
procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI-4 Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. KOMPETENSI DASAR 
3.10 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi 
sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi 
orang, binatang, dan benda, pendek dan sederhana sesuai dengan konteks 
penggunaannya. 
4.11 Menangkap makna dalam teks deskriptif lisan dan tulis pendek dan 
sederhana.  
4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang 
orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks. 
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C. INDIKATOR 
1. Menentukan struktur teks dan unsur kebahasaan deskriptif dengan menyatakan 
dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan 
sederhana sesuai dengan konteks penggunaannya. 
2. Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, 
binatang, dan benda, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks 
 
D. TUJUAN 
1. Siswa dapat menentukan struktur teks dan unsur kebahasaan deskriptif dengan 
menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek 
dan sederhana sesuai dengan konteks penggunaannya 
2. Siswa dapat menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, 
tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks 
 
E. MATERI 
Descriptive text is a text which says what a person or a thing is like. Its purpose is to 
describe and reveal a particular person, place or thing. 
 
Generic structure of descriptive text: 
- Identification : pendahuluan, berupa gambaran umum tentang topic 
- Description : berisi ciri-ciri khusus yang dimiliki benda, tempat, atau orang yang 
dideskripsikan 
 
Language features : 
- Using attribute/ identifying process 
- Present tense 
 
F. METODE 
Metode  : Task-based Language Teaching  
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G. KEGIATAN  
Langkah-langkah Pembelajaran 
1. Kegiatan Pendahuluan (10 menit) 
a. Peneliti menyiapkan peserta didik secara fisik dan psikis untuk mengikuti 
proses pembelajaran dengan senang hati dan penuh semangat. 
b. Peneliti melakukan presensi. 
c. Peneliti menjelaskan tujuan pembelajaran yang akan dicapai 
d. Peneliti menyampaikan cakupan materi dan penjelasan uraian kegiatan. 
2. Kegiatan Inti (70 menit) 
a. Pre-Activity  
Introduction to topic  
1) Peneliti membantu peserta didik memahami tema dan tujuan dari tugas 
yang akan diberikan 
2) Siswa dituntun untuk mendengarkan contoh monolog yang berisi 
sebuah pendeskripsian tentang seseorang 
3) Peneliti memberikan penjelasan tugas dan waktu persiapan bagi peserta 
didik untuk memikirkan tugas yang nanti akan diberikan 
b. Task cycle 
Task : Jenis tugasnya adalah question and answer 
1) Membentuk peserta didik menjadi beberapa kelompok yang terdiri atas 
3 orang 
2) Setiap anggota menanyakan kepada anggota kelompoknya terkait idola 
mereka/ teman terbaik mereka  
3) Peneliti memonitor aktifitas siswa dalam tanya jawab atau pelaksanaan 
tugas 
Planning 
Setiap anggota melakukan kegiatan menanya dan menceritakan terkait 
idola/ teman terbaik masing-masing. 
Report 
Peneliti meminta perwakilan dari tiap grup menyampaikan hasil dari 
beberapa deskripsi anggota kelompoknya yang telah diceritakan. 
 
 
 
95 
 
c. The language focus  
Analysis 
Peneliti mengoreksi penggunaan bahasa terkait laporan yang disampaikan 
perwakilan kelompok. 
Practice 
Menanggapi dari kegiatan analisis dapat memberikan pemahaman ataupun 
timbal balik dari hasil koreksi. 
3. Kegiatan Penutup (10 menit) 
a. Peneliti bersama peserta didik membuat kesimpulan tentang materi dan 
pembelajaran yang sudah dipelajari hari itu 
b. Peneliti bersama peserta didik melakukan refleksi terhadap jalannya proses 
pembelajaran pada hari itu 
c. Peneliti menutup kegiatan pembelajaran 
 
H. SUMBER DAN MEDIA PEMBELAJARAN 
Sumber Pembelajaran : Handout of students  
Media pembelajaran : LCD Proyektor, text 
 
I. INSTRUMENT TUGAS 
Ask your friends about their idol/best friend! Let them tell about their idol/best friend! 
 
  Sragen, 5 September 2018 
 Guru Mata Pelajaran Peneliti 
 
 
 
 Iskandar, S.Pd Faizun Nur Azizah 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
(Control Group) 
 
Satuan Pendidikan : MTs Muhammadiyah 3 Masaran 
Kelas/Semester : VIII /1 
Mata Pelajaran : Bahasa Inggris 
Pembelajaran Ke- : 1-2 
Materi   : Deskriptive text (Person) 
Alokasi Waktu : 2 x 45 menit (2 Pertemuan) 
 
A. KOMPETENSI INTI 
KI-3  Memahami dan menerapkan pengetahuan (factual, konseptual, dan 
procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI-4 Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. KOMPETENSI DASAR 
3.10 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi 
sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi 
orang, binatang, dan benda, pendek dan sederhana sesuai dengan konteks 
penggunaannya. 
4.8 Menangkap makna dalam teks deskriptif lisan dan tulis pendek dan 
sederhana.  
4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang 
orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks. 
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C. INDIKATOR 
1. Menentukan struktur teks dan unsur kebahasaan deskriptif dengan menyatakan 
dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan 
sederhana sesuai dengan konteks penggunaannya. 
2. Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, 
binatang, dan benda, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks 
 
D. TUJUAN 
1. Siswa dapat menentukan struktur teks dan unsur kebahasaan deskriptif dengan 
menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, 
pendek dan sederhana sesuai dengan konteks penggunaannya 
2. Siswa dapat menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, 
tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks 
 
E. MATERI 
Descriptive text is a text which says what a person or a thing is like. Its purpose is to 
describe and reveal a particular person, place or thing. 
 
Generic structure of descriptive text: 
- Identification : pendahuluan, berupa gambaran umum tentang topic 
- Description : berisi ciri-ciri khusus yang dimiliki benda, tempat, atau orang yang 
dideskripsikan 
 
Language features : 
- Using attribute/ identifying process 
- Present tense 
 
F. METODE 
Metode  : Direct Method  
 
G. KEGIATAN  
Langkah-langkah Pembelajaran 
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1. Kegiatan Pendahuluan (10 menit) 
a. Peneliti menyiapkan peserta didik secara fisik dan psikis untuk mengikuti 
proses pembelajaran dengan senang hati dan penuh semangat. 
b. Peneliti melakukan presensi. 
c. Peneliti menjelaskan tujuan pembelajaran yang akan dicapai 
d. Peneliti menyampaikan cakupan materi. 
2. Kegiatan Inti (70 menit) 
a. Peneliti menjelaskan sekilas tentang materi descriptive text dan memberi 
contoh dalam mendeskripsikan seseorang 
b. Siswa diminta untuk berpasangan dengan teman sebangkunya 
c. Siswa diminta membuat sebuah monolog terkait mendeskripsikan 
seseorang 
d. Siswa mempraktikan didepan kelas secara bergantian 
3. Kegiatan Penutup (10 menit) 
a. Peneliti bersama peserta didik membuat kesimpulan tentang materi dan 
pembelajaran yang sudah dipelajari hari itu 
b. Peneliti bersama peserta didik melakukan refleksi terhadap jalannya proses 
pembelajaran pada hari itu 
c. Peneliti menutup kegiatan pembelajaran 
 
H. SUMBER DAN MEDIA PEMBELAJARAN 
Sumber Pembelajaran : Handout of students 
Media pembelajaran : LCD Proyektor, teks 
 
I. INSTRUMENT TUGAS 
Make and practice your monolog about describing person! 
 
  Sragen, 27 Agustus 2018 
 Guru Mata Pelajaran Peneliti 
 
 
 
 Iskandar, S.Pd Faizun Nur Azizah 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
(Control Group) 
 
Satuan Pendidikan : MTs Muhammadiyah 3 Masaran 
Kelas/Semester : VIII /1 
Mata Pelajaran : Bahasa Inggris 
Pembelajaran Ke- : 3 
Materi   : Descriptive Text (Person) 
Alokasi Waktu : 2 x 45 menit (1 Pertemuan) 
 
A. KOMPETENSI INTI 
KI-3  Memahami dan menerapkan pengetahuan (factual, konseptual, dan 
procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI-4 Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. KOMPETENSI DASAR 
3.10 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi 
sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi 
orang, binatang, dan benda, pendek dan sederhana sesuai dengan konteks 
penggunaannya. 
4.11 Menangkap makna dalam teks deskriptif lisan dan tulis pendek dan 
sederhana.  
4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang 
orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks.. 
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C. INDIKATOR 
1. Menentukan struktur teks dan unsur kebahasaan deskriptif dengan menyatakan 
dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan 
sederhana sesuai dengan konteks penggunaannya. 
2. Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, 
binatang, dan benda, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks 
 
D. TUJUAN 
1. Siswa dapat menentukan struktur teks dan unsur kebahasaan deskriptif dengan 
menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, 
pendek dan sederhana sesuai dengan konteks penggunaannya 
2. Siswa dapat menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, 
tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks 
 
E. MATERI 
Descriptive text is a text which says what a person or a thing is like. Its purpose is to 
describe and reveal a particular person, place or thing. 
 
Generic structure of descriptive text: 
- Identification : pendahuluan, berupa gambaran umum tentang topic 
- Description : berisi ciri-ciri khusus yang dimiliki benda, tempat, atau orang yang 
dideskripsikan 
 
Language features : 
- Using attribute/ identifying process 
- Present tense 
 
F. METODE 
Metode  : Direct Method  
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G. KEGIATAN  
Langkah-langkah Pembelajaran 
1. Kegiatan Pendahuluan (10 menit) 
a. Peneliti menyiapkan peserta didik secara fisik dan psikis untuk mengikuti 
proses pembelajaran dengan senang hati dan penuh semangat. 
b. Peneliti melakukan presensi. 
c. Peneliti menjelaskan tujuan pembelajaran yang akan dicapai 
d. Parktikan menyampaikan cakupan materi. 
2. Kegiatan Inti (70 menit) 
a. Peneliti menjelaskan tentang descriptive text 
b. Siswa diminta untuk menyusun sebuah teks descriptive tentang seseorang 
(idola, anggota keluarga, best friend) 
c. Beberapa siswa diminta untuk menceritakannya didepan kelas 
3. Kegiatan Penutup (10 menit) 
d. Peneliti bersama peserta didik membuat kesimpulan tentang materi dan 
pembelajaran yang sudah dipelajari hari itu 
e. Peneliti bersama peserta didik melakukan refleksi terhadap jalannya proses 
pembelajaran pada hari itu 
f. Peneliti menutup kegiatan pembelajaran 
 
H. SUMBER DAN MEDIA PEMBELAJARAN 
Sumber Pembelajaran : Handout of students 
Media pembelajaran : LCD Proyektor, teks 
 
I. INSTRUMENT TUGAS 
Make and tell a descriptive text about someone (idol, member of family, friends)! 
 
  Sragen, 3 September 2018 
 Guru Mata Pelajaran Peneliti 
 
 
 
 Iskandar, S.Pd Faizun Nur Azizah 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
(Control Group) 
 
Satuan Pendidikan : MTs Muhammadiyah 3 Masaran 
Kelas/Semester : VIII /1 
Mata Pelajaran : Bahasa Inggris 
Pembelajaran Ke- : 4 
Materi   : Descriptive Text (Person) 
Alokasi Waktu : 2 x 45 menit (1 Pertemuan) 
 
A. KOMPETENSI INTI 
KI-3  Memahami dan menerapkan pengetahuan (factual, konseptual, dan 
procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI-4 Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. KOMPETENSI DASAR 
3.10 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi 
sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi 
orang, binatang, dan benda, pendek dan sederhana sesuai dengan konteks 
penggunaannya. 
4.11 Menangkap makna dalam teks deskriptif lisan dan tulis pendek dan 
sederhana.  
4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang 
orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks. 
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C. INDIKATOR 
1. Menentukan struktur teks dan unsur kebahasaan deskriptif dengan menyatakan 
dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan 
sederhana sesuai dengan konteks penggunaannya. 
2. Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, 
binatang, dan benda, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks 
 
D. TUJUAN 
1. Siswa dapat menentukan struktur teks dan unsur kebahasaan deskriptif dengan 
menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, 
pendek dan sederhana sesuai dengan konteks penggunaannya 
2. Siswa dapat menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, 
tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks 
 
E. MATERI 
Descriptive text is a text which says what a person or a thing is like. Its purpose is to 
describe and reveal a particular person, place or thing. 
 
Generic structure of descriptive text: 
- Identification : pendahuluan, berupa gambaran umum tentang topic 
- Description : berisi ciri-ciri khusus yang dimiliki benda, tempat, atau orang yang 
dideskripsikan 
 
Language features : 
- Using attribute/ identifying process 
- Present tense 
 
F. METODE 
Metode  : Direct Method  
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G. KEGIATAN  
Langkah-langkah Pembelajaran 
1. Kegiatan Pendahuluan (10 menit) 
a. Peneliti menyiapkan peserta didik secara fisik dan psikis untuk mengikuti 
proses pembelajaran dengan senang hati dan penuh semangat. 
b. Peneliti melakukan presensi. 
c. Peneliti menjelaskan tujuan pembelajaran yang akan dicapai 
d. Parktikan menyampaikan cakupan materi. 
2. Kegiatan Inti (70 menit) 
a. Peneliti menjelaskan sekilas tentang materi descriptive person dan 
memperlihatkan contoh teks descriptive 
b. Siswa diminta untuk berpasangan dengan meja sebangku  
c. Siswa diminta saling bertanya tentang idol/ famous person/ public figure 
yang paling favorit 
3. Kegiatan Penutup (10 menit) 
a. Peneliti bersama peserta didik membuat kesimpulan tentang materi dan 
pembelajaran yang sudah dipelajari hari itu 
b. Peneliti bersama peserta didik melakukan refleksi terhadap jalannya proses 
pembelajaran pada hari itu 
c. Peneliti menutup kegiatan pembelajaran 
 
H. SUMBER DAN MEDIA PEMBELAJARAN 
Sumber Pembelajaran : Handout of students 
Media pembelajaran : LCD Proyektor, teks 
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I. INSTRUMENT TUGAS 
Ask your friends about their favorite idol/ famous person/ public figure! Make a 
monolog about him/her! 
 
 
 
  Sragen, 5 September 2018 
 Guru Mata Pelajaran Peneliti 
 
 
 
 Iskandar, S.Pd Faizun Nur Azizah 
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Appendix 4 
INSTRUMENTS 
 
Instrument of Pre-test 
1. Choose one of these topics and describe it in front of the class! 
a. Public Figure / Famous Person 
b. Member of Family 
c. Best Friend / Idol 
 
 
Instrument of Post-test 
1. Choose one of these topics and describe it in front of the class! 
a. Public Figure / Famous Person 
b. Member of Family 
c. Best Friend / Idol 
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Appendix 5 
 
ORAL PROFICIENCY SCORING CATEGORIES  
PROPOSED BY BROWN 
 
No Aspects Score Details 
1 Pronunciation 
1 
Error in pronunciation are frequent but can be 
understood by a native speaker used to dealing 
with foreigners attempting to speak his 
language. 
2 Accent is intelligible though often quite faulty. 
3 
Errors never interfere with understanding and 
rarely disturb the native speaker. Accent may 
be obviously foreign.  
4 Errors in pronunciation are quite rare. 
5 
Equivalent to and fully accepted by educated 
native speakers. 
2 Vocabulary  
1 
Speaking vocabulary inadequate to express 
anything but the most elementary needs. 
2 
Has speaking vocabulary sufficient to express 
himself simply with some circumlocutions. 
3 
Able to speak the language with sufficient 
vocabulary to participate effectively in most 
formal and informal conversations on practical, 
social and professional topics. Vocabulary is 
broad enough that he rarely has to grope for a 
word. 
4 
Can understand and participate in any 
conversation within the range of his experience 
with a high degree of precision of vocabulary. 
5 
Speech on all levels is fully accepted by 
educated native speakers in all its features 
including breadth of vocabulary and idioms, 
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colloquialism and pertinent cultural references.  
3 Grammar  
1 
Errors in grammar are frequent, but speaker 
can be understood by a native speaker used to 
dealing with foreigner. 
2 
Can usually handle elementary constructions 
quite accurately but does not have through of 
confident control of the grammar. 
3 
Control of grammar is good. Able to speak the 
language with sufficient structural accuracy to 
participate effectively in most formal and 
informal conversations on practical, social, and 
professional topics. 
4 
Able to use the language accurately on all 
levels normally pertinent to professional needs. 
Errors in grammar are quite rare.  
5 
Equivalent to that of an educated native 
speaker. 
4 Fluency  
1 
(no specific fluency description. Refer to other 
four language areas for implied level of 
fluency) 
2 
Can handle with confidence but not with 
facility most social situations, including 
introductions and casual conversations about 
current events, as well as work, family and 
autobiographical information. 
3 
Can discuss particular interests of competence 
with reasonable ease. Rarely has to grope for 
words.   
4 
Able to use the language fluently on all levels 
normally pertinent to professional needs. Can 
participate in any conversation within the range 
of this experience with high degree of fluency.  
5 Has complete fluency in the language such that 
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his speech is fully accepted by educated native 
speakers.  
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Appendix 6 
Frequency Distribution of Pre-Test in Experimental Group 
  
       
No Nama 
Score 
Sequencing  
   Pre Test 
   1 A P H 50 35 
   2 A F 55 35 
   3 A P A 50 40 
   4 A P J 60 40 
   5 A F K 45 45 
   6 A Z N 65 45 
   7 A H R 50 45 
   8 B P P 50 45 
   9 B A 60 45 
   10 B E S 60 50 
 
Highest 70 
11 C V F 45 50 
 
Lowest 35 
12 D D R 50 50 
 
Range 35 
13 E R T I M 55 50 
 
Class 5,8259134 
14 E A S 45 50 
 
Interval 6,0076417 
15 E F 55 50 
   16 F L 50 55 
   17 F N 35 55 
   18 G W H 65 55 
   19 K S H 55 55 
   20 L J S 40 55 
   21 L R K 65 60 
   22 M Y F 55 60 
   23 N I S 60 60 
   24 R A 45 60 
   25 R A S 40 60 
   26 R A N 60 65 
   27 R B Y 45 65 
   28 S W A 35 65 
   29 A N A A 70 70 
   
       class 
limit 
class 
boundaries 
mid point 
(X1) 
Tally Frequency (f1) precentage f1X1 
35 - 40 34,5 - 40,5 37,5 IIII 4 13,79310345 150 
41 - 46 40,5 - 46,5 43,5 IIIII 5 17,24137931 217,5 
47 - 52 46,5 - 52,5 49,5 IIIII I 6 20,68965517 297 
53 - 58 52,5 - 58,5 55,5 IIIII 5 17,24137931 277,5 
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59 - 64 58,5 - 64,5 61,5 IIIII 5 17,24137931 307,5 
65 - 70 64,5 - 70,5 67,5 IIII 4 13,79310345 270 
        29 100 1519,5 
 
Mean 
      
 
 
     
      
 
= 52,39655 
   
      Mode 
      
 
 
     
  
= 50,5 
  
      Median 
      
 
 
     
      
  
= 53,91667 
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Standard Deviation of Experimental Group 
Pre-Test 
    
X1 Xbar 
X1-
Xbar 
(X1-Xbar)
2 
50 52,24 -2,24 5,0176 
55 52,24 2,76 7,6176 
50 52,24 -2,24 5,0176 
60 52,24 7,76 60,2176 
45 52,24 -7,24 52,4176 
65 52,24 12,76 162,8176 
50 52,24 -2,24 5,0176 
50 52,24 -2,24 5,0176 
60 52,24 7,76 60,2176 
60 52,24 7,76 60,2176 
45 52,24 -7,24 52,4176 
50 52,24 -2,24 5,0176 
55 52,24 2,76 7,6176 
45 52,24 -7,24 52,4176 
55 52,24 2,76 7,6176 
50 52,24 -2,24 5,0176 
35 52,24 -17,24 297,2176 
65 52,24 12,76 162,8176 
55 52,24 2,76 7,6176 
40 52,24 -12,24 149,8176 
65 52,24 12,76 162,8176 
55 52,24 2,76 7,6176 
60 52,24 7,76 60,2176 
45 52,24 -7,24 52,4176 
40 52,24 -12,24 149,8176 
60 52,24 7,76 60,2176 
45 52,24 -7,24 52,4176 
35 52,24 -17,24 297,2176 
70 52,24 17,76 315,4176 
∑     2329,3104 
    s 9,1208 
   
 
 
   
    
     
 
𝑠 =  
∑ 𝑋1;𝑋
  2
𝑛;1
=  
2329,3
29;1
 = 9,12 
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Frequency Distribution of Post-Test in Experimental Group 
  
       
No Nama 
Score 
Sequencing  
   Post Test 
   1 A P H 65 45 
   2 A F 70 50 
   3 A P A 50 50 
   4 A P J 70 50 
   5 A F K 55 50 
   6 A Z N 75 55 
   7 A H R 60 55 
   8 B P P 55 55 
   9 B A 65 55 
   10 B E S 60 55 
 
Highest 75 
11 C V F 55 55 
 
Lowest 45 
12 D D R 60 60 
 
Range 30 
13 E R T I M 60 60 
 
Class 5,825913 
14 E A S 50 60 
 
Interval 5,149407 
15 E F 60 60 
   16 F L 60 60 
   17 F N 50 60 
   18 G W H 70 65 
   19 K S H 75 65 
   20 L J S 55 70 
   21 L R K 70 70 
   22 M Y F 70 70 
   23 N I S 70 70 
   24 R A 50 70 
   25 R A S 55 70 
   26 R A N 75 70 
   27 R B Y 55 75 
   28 S W A 45 75 
   29 A N A A 70 75 
   
       class 
limit 
class 
boundaries 
mid point 
(X1) 
Tally 
Frequency 
(f1) 
precentage f1X1 
45 - 50 44,5- 50,5 47,5 IIII 5 17,24137931 237,5 
51 - 56 50,5 - 56,5 53,5 IIII I 6 20,68965517 321 
57 - 62 56,5- 62,5 59,5 IIII I 6 20,68965517 357 
63- 68 62,5 - 68,5 65,5 II 2 6,896551724 131 
69 - 74 68,5 - 74,5 71,5 IIII II 7 24,13793103 500,5 
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75 - 80 74,5 - 80,5 77,5 III 3 10,34482759 232,5 
        29 100 1779,5 
 
Mean 
      
 
 
     
      
 
= 61,36207 
   
      Mode 
      
 
 
     
      
  
= 71,83333 
  
      Median 
      
 
 
     
      
  
= 60,58333 
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Standard Deviation of Experimental Group 
Post-test 
    X1 Xbar X1-Xbar (X1-Xbar)
2 
65 61,37 3,63 13,1769 
70 61,37 8,63 74,4769 
50 61,37 -11,37 129,2769 
70 61,37 8,63 74,4769 
55 61,37 -6,37 40,5769 
75 61,37 13,63 185,7769 
60 61,37 -1,37 1,8769 
55 61,37 -6,37 40,5769 
65 61,37 3,63 13,1769 
60 61,37 -1,37 1,8769 
55 61,37 -6,37 40,5769 
60 61,37 -1,37 1,8769 
60 61,37 -1,37 1,8769 
50 61,37 -11,37 129,2769 
60 61,37 -1,37 1,8769 
60 61,37 -1,37 1,8769 
50 61,37 -11,37 129,2769 
70 61,37 8,63 74,4769 
75 61,37 13,63 185,7769 
55 61,37 -6,37 40,5769 
70 61,37 8,63 74,4769 
70 61,37 8,63 74,4769 
70 61,37 8,63 74,4769 
50 61,37 -11,37 129,2769 
55 61,37 -6,37 40,5769 
75 61,37 13,63 185,7769 
55 61,37 -6,37 40,5769 
45 61,37 -16,37 267,9769 
70 61,37 8,63 74,4769 
∑     2144,8301 
    s 8,752204 
  
    
 
 
   
     
 
𝑠 =  
∑ 𝑋1;𝑋
  2
𝑛;1
=  
2144,8
29;1
 = 8,75 
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Frequency Distribution of Pre-Test in Control Group 
  
       
No Nama 
Score 
Sequencing  
   Pre Test 
   1 A K E P 65 30 
   2 A I S 40 35 
   3 A A S 60 35 
   4 A N F 45 35 
   5 A C R 65 35 
   6 A N W K 50 40 
   7 A S F 45 40 
   8 C N D P 55 40 
   9 D V Q 35 45 
   10 D N F 35 45 
 
Highest 70 
11 D P 35 45 
 
Lowest 30 
12 D Y O W 60 45 
 
Range 40 
13 F I P 70 50 
 
Class 5,8745001 
14 G D L 65 50 
 
Interval 6,80909 
15 H N R 50 50 
   16 M I P 40 50 
   17 M M P 30 50 
   18 M H A 40 50 
   19 M A R 55 55 
   20 M I R 45 55 
   21 M N A 50 55 
   22 N P U 45 60 
   23 N I S 50 60 
   24 R N I 50 60 
   25 R E 60 60 
   26 S A 65 65 
   27 T V N D 35 65 
   28 T B 55 65 
   29 Y S 50 65 
   30 Z A N 60 70 
   
       class 
limit 
class 
boundaries 
mid point 
(X1) 
Tally Frequency (f1) precentage f1X1 
30 - 36 29,5 - 36,5 33 IIII 5 16,66666667 165 
37 - 43 36,5 - 43,5 40 III 3 10 120 
44 - 50 43,5 - 50,5 47 IIII IIII  10 33,33333333 470 
51 - 57 50,5 - 57,5 54 III 3 10 162 
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58 - 64 57,5 - 64,5 61 IIII 4 13,33333333 244 
65 - 71 64,5 - 71,5 68 IIII 5 16,66666667 340 
        30 100 1501 
 
Mean 
      
 
 
     
      
 
= 50,03333 
   
      Mode 
      
 
 
     
      
  
= 47 
  
      Median 
      
 
 
     
      
  
= 48,4 
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Standard Deviation of Control Group 
Pre-Test 
    
X1 Xbar 
X1-
Xbar 
(X1-
Xbar)2 
65 50,16 14,84 220,2256 
40 50,16 -10,16 103,2256 
60 50,16 9,84 96,8256 
45 50,16 -5,16 26,6256 
65 50,16 14,84 220,2256 
50 50,16 -0,16 0,0256 
45 50,16 -5,16 26,6256 
55 50,16 4,84 23,4256 
35 50,16 -15,16 229,8256 
35 50,16 -15,16 229,8256 
35 50,16 -15,16 229,8256 
60 50,16 9,84 96,8256 
70 50,16 19,84 393,6256 
65 50,16 14,84 220,2256 
50 50,16 -0,16 0,0256 
40 50,16 -10,16 103,2256 
30 50,16 -20,16 406,4256 
40 50,16 -10,16 103,2256 
55 50,16 4,84 23,4256 
45 50,16 -5,16 26,6256 
50 50,16 -0,16 0,0256 
45 50,16 -5,16 26,6256 
50 50,16 -0,16 0,0256 
50 50,16 -0,16 0,0256 
60 50,16 9,84 96,8256 
65 50,16 14,84 220,2256 
35 50,16 -15,16 229,8256 
55 50,16 4,84 23,4256 
50 50,16 -0,16 0,0256 
60 50,16 9,84 96,8256 
∑     3474,168 
    s 10,945 
   
 
 
   
    
     
𝑠 =  
∑ 𝑋1;𝑋
  2
𝑛;1
=  
3474,1
30;1
 = 10,9 
119 
 
Frequency Distribution of Post-Test in Control Group 
  
       
No Nama 
Score 
Sequencing  
   Post Test 
   1 A K E P 70 25 
   2 A I S 40 30 
   3 A A S 65 35 
   4 A N F 50 35 
   5 A C R 60 40 
   6 A N W K 45 40 
   7 A S F 55 45 
   8 C N D P 60 45 
   9 D V Q 25 45 
   10 D N F 35 45 
 
Highest 70 
11 D P 40 45 
 
Lowest 25 
12 D Y O W 65 50 
 
Range 45 
13 F I P 70 50 
 
Class 5,8745 
14 G D L 70 50 
 
Interval 7,660226 
15 H N R 45 55 
   16 M I P 35 55 
   17 M M P 30 55 
   18 M H A 45 60 
   19 M A R 60 60 
   20 M I R 45 60 
   21 M N A 50 60 
   22 N P U 50 60 
   23 N I S 65 60 
   24 R N I 55 65 
   25 R E 60 65 
   26 S A 60 65 
   27 T V N D 45 65 
   28 T B 60 70 
   29 Y S 55 70 
   30 Z A N 65 70 
   
       class 
limit 
class 
boundaries 
mid point 
(X1) 
Tally 
Frequency 
(f1) 
precentage f1X1 
24 - 31 23,5 - 31,5 27,5 II 2 6,666666667 55 
32 - 39 31,5 - 39,5 35,5 II 2 6,666666667 71 
40 - 47 39,5 - 47,5 43,5 IIII II 7 23,33333333 304,5 
48 - 55 47,5 - 55,5 51,5 IIII I 6 20 309 
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56 - 63 55,5 - 63,5 59,5 IIII I 6 20 357 
64 - 71 63,5 - 71,5 67,5 IIII II 7 23,33333333 472,5 
        30 100 1569 
 
Mean 
      
 
 
           
 
= 52,3 
   
      Mode 
      
 
 
     
      
  
= 46,16667 
  
      Median 
      
 
 
     
      
  
= 52,83333 
   
 
 
 
0
1
2
3
4
5
6
7
8
23,5 - 31,5 31,5 - 39,5 39,5 - 47,5 47,5 - 55,5 55,5 - 63,5 63,5 - 71,5
Histogram & Polygon Frequency (f1)
Poly. (Frequency (f1))
𝑋 =
∑𝑓𝑖𝑋𝑖
𝑛
 = 
1583
30
 
𝑀
o 
= L + i  
𝑓1
𝑓1:𝑓2
  =  39,5+8  
5
5:1
  
𝑀𝑒 = 𝐿 + 𝑖  
𝑛
2
;𝑐𝑓𝑏
𝑓𝑤
 =47,5  + 8 
30
2
;11
6
  
121 
 
Standard Deviation of Control Group 
Post-Test 
    
X1 Xbar 
X1-
Xbar 
(X1-
Xbar)2 
70 52,5 17,5 306,25 
40 52,5 -12,5 156,25 
65 52,5 12,5 156,25 
50 52,5 -2,5 6,25 
60 52,5 7,5 56,25 
45 52,5 -7,5 56,25 
55 52,5 2,5 6,25 
60 52,5 7,5 56,25 
25 52,5 -27,5 756,25 
35 52,5 -17,5 306,25 
40 52,5 -12,5 156,25 
65 52,5 12,5 156,25 
70 52,5 17,5 306,25 
70 52,5 17,5 306,25 
45 52,5 -7,5 56,25 
35 52,5 -17,5 306,25 
30 52,5 -22,5 506,25 
45 52,5 -7,5 56,25 
60 52,5 7,5 56,25 
45 52,5 -7,5 56,25 
50 52,5 -2,5 6,25 
50 52,5 -2,5 6,25 
65 52,5 12,5 156,25 
55 52,5 2,5 6,25 
60 52,5 7,5 56,25 
60 52,5 7,5 56,25 
45 52,5 -7,5 56,25 
60 52,5 7,5 56,25 
55 52,5 2,5 6,25 
65 52,5 12,5 156,25 
∑     4387,5 
    s 12,30013 
   
 
 
   
    
     
𝑠 =  
∑ 𝑋1;𝑋
  2
𝑛;1
=  
4387
30;1
 = 12,3 
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Appendix 7 
Normality Test of Pre Test (Experimental Group) 
         
No Nama 
Score 
Pre-Test 
Xi Xi - Xbar Zi F(zi) s(zi) F(zi) - s(zi) 
1 A E A 50 35 -17,2414 -1,89033 0,029357 0,034483 0,005125757 
2 A S M 55 35 -17,2414 -1,89033 0,029357 0,068966 0,039608516 
3 A M W 50 40 -12,2414 -1,34213 0,089776 0,103448 0,013671907 
4 A N A 60 40 -12,2414 -1,34213 0,089776 0,137931 0,048154666 
5 A E A 45 45 -7,24138 -0,79394 0,213616 0,172414 0,041201946 
6 A L A 65 45 -7,24138 -0,79394 0,213616 0,206897 0,006719187 
7 A H R 50 45 -7,24138 -0,79394 0,213616 0,241379 0,027763572 
8 A F 50 45 -7,24138 -0,79394 0,213616 0,275862 0,06224633 
9 A S 60 45 -7,24138 -0,79394 0,213616 0,310345 0,096729089 
10 B W A 60 50 -2,24138 -0,24574 0,402941 0,344828 0,058113106 
11 C F R 45 50 -2,24138 -0,24574 0,402941 0,37931 0,023630347 
12 C P 50 50 -2,24138 -0,24574 0,402941 0,413793 0,010852411 
13 E R T IM 55 50 -2,24138 -0,24574 0,402941 0,448276 0,04533517 
14 E A S 45 50 -2,24138 -0,24574 0,402941 0,482759 0,079817928 
15 E R 55 50 -2,24138 -0,24574 0,402941 0,517241 0,114300687 
16 H H Z 50 55 2,758621 0,302453 0,618846 0,551724 0,067122332 
17 I O A N 35 55 2,758621 0,302453 0,618846 0,586207 0,032639574 
18 I W 65 55 2,758621 0,302453 0,618846 0,62069 0,001843185 
19 K S H 55 55 2,758621 0,302453 0,618846 0,655172 0,036325944 
20 O P 40 55 2,758621 0,302453 0,618846 0,689655 0,070808702 
21 R A N H 65 60 7,758621 0,850648 0,802518 0,724138 0,078379596 
22 S I 55 60 7,758621 0,850648 0,802518 0,758621 0,043896837 
23 S P L 60 60 7,758621 0,850648 0,802518 0,793103 0,009414078 
24 S N H 45 60 7,758621 0,850648 0,802518 0,827586 0,02506868 
25 S A N K 40 60 7,758621 0,850648 0,802518 0,862069 0,059551439 
26 U Q M 60 65 12,75862 1,398843 0,91907 0,896552 0,022518285 
27 Z N A 45 65 12,75862 1,398843 0,91907 0,931034 0,011964473 
28 W R A 35 65 12,75862 1,398843 0,91907 0,965517 0,046447232 
29 A N A A 70 70 17,75862 1,947039 0,974235 1 0,025765052 
         
  
X Bar 52,2413793 
 
Lo 0,1143 
  
  
SD 9,12083632 
 
Lt 0,1614 
  
     
Status NORMAL 
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Normality Test of Post Test (Experimental Group) 
         
No Nama 
Score 
Post-Test 
Xi Xi - Xbar Zi F(zi) s(zi) F(zi) - s(zi) 
1 A E A 65 45 -16,3793 -1,87145 0,030641 0,034483 0,0038415 
2 A S M 70 50 -11,3793 -1,30017 0,096772 0,068966 0,0278065 
3 A M W 50 50 -11,3793 -1,30017 0,096772 0,103448 0,0066762 
4 A N A 70 50 -11,3793 -1,30017 0,096772 0,137931 0,041159 
5 A E A 55 50 -11,3793 -1,30017 0,096772 0,172414 0,0756417 
6 A L A 75 55 -6,37931 -0,72888 0,233037 0,206897 0,0261407 
7 A H R 60 55 -6,37931 -0,72888 0,233037 0,241379 0,008342 
8 A F 55 55 -6,37931 -0,72888 0,233037 0,275862 0,0428248 
9 A S 65 55 -6,37931 -0,72888 0,233037 0,310345 0,0773076 
10 B W A 60 55 -6,37931 -0,72888 0,233037 0,344828 0,1117903 
11 C F R 55 55 -6,37931 -0,72888 0,233037 0,37931 0,1462731 
12 C P 60 60 -1,37931 -0,1576 0,437388 0,413793 0,0235945 
13 E R T I M 60 60 -1,37931 -0,1576 0,437388 0,448276 0,0108882 
14 E A S 50 60 -1,37931 -0,1576 0,437388 0,482759 0,045371 
15 E R 60 60 -1,37931 -0,1576 0,437388 0,517241 0,0798537 
16 H H Z 60 60 -1,37931 -0,1576 0,437388 0,551724 0,1143365 
17 I O A N 50 60 -1,37931 -0,1576 0,437388 0,586207 0,1488193 
18 I W 70 65 3,62069 0,413689 0,660449 0,62069 0,0397595 
19 K S H 75 65 3,62069 0,413689 0,660449 0,655172 0,0052767 
20 O P 55 70 8,62069 0,984974 0,837682 0,689655 0,1480264 
21 R A N H 70 70 8,62069 0,984974 0,837682 0,724138 0,1135437 
22 S I 70 70 8,62069 0,984974 0,837682 0,758621 0,0790609 
23 S P L 70 70 8,62069 0,984974 0,837682 0,793103 0,0445782 
24 S N H 50 70 8,62069 0,984974 0,837682 0,827586 0,0100954 
25 S A N K 55 70 17,75862 2,029047 0,978773 0,862069 0,1167043 
26 U Q M 75 70 17,75862 2,029047 0,978773 0,896552 0,0822215 
27 Z N A 55 75 22,75862 2,600332 0,995343 0,931034 0,0643088 
28 W R A 45 75 22,75862 2,600332 0,995343 0,965517 0,0298261 
29 A N A A 70 75 22,75862 2,600332 0,995343 1 0,0046567 
         
  
X Bar 61,37931 
  
Lo 0,1488 
 
  
SD 8,752199 
  
Lt 0,1614 
 
      
Status NORMAL 
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Normality Test Pre Test (Control Group) 
         
No Nama 
Score 
Pre-Test Xi Xi - Xbar Zi F(zi) s(zi) F(zi) - s(zi) 
1 A K E P 65 30 -20,1667 -1,8425 0,032701 0,033333 0,000632402 
2 A I S 40 35 -15,1667 -1,38568 0,082922 0,066667 0,016255229 
3 A A S 60 35 -15,1667 -1,38568 0,082922 0,1 0,017078104 
4 A N F 45 35 -15,1667 -1,38568 0,082922 0,133333 0,050411437 
5 A C R 65 35 -15,1667 -1,38568 0,082922 0,166667 0,083744771 
6 A N W K 50 40 -10,1667 -0,92886 0,17648 0,2 0,023520285 
7 A S F 45 40 -10,1667 -0,92886 0,17648 0,233333 0,056853618 
8 C N D P 55 40 -10,1667 -0,92886 0,17648 0,266667 0,090186952 
9 D V Q 35 45 -5,16667 -0,47205 0,318447 0,3 0,018447057 
10 D N F 35 45 -5,16667 -0,47205 0,318447 0,333333 0,014886277 
11 D P 35 45 -5,16667 -0,47205 0,318447 0,366667 0,04821961 
12 D Y O W 60 45 -5,16667 -0,47205 0,318447 0,4 0,081552943 
13 F I P 70 50 -0,16667 -0,01523 0,493925 0,433333 0,060592094 
14 G D L 65 50 -0,16667 -0,01523 0,493925 0,466667 0,027258761 
15 H N R 50 50 -0,16667 -0,01523 0,493925 0,5 0,006074572 
16 M I P 40 50 -0,16667 -0,01523 0,493925 0,533333 0,039407906 
17 M M P 30 50 -0,16667 -0,01523 0,493925 0,566667 0,072741239 
18 M H A 40 50 -0,16667 -0,01523 0,493925 0,6 0,106074572 
19 M A R 55 55 4,833333 0,441591 0,670607 0,633333 0,037274144 
20 M I R 45 55 4,833333 0,441591 0,670607 0,666667 0,003940811 
21 M N A 50 55 4,833333 0,441591 0,670607 0,7 0,029392522 
22 N P U 45 60 9,833333 0,89841 0,815516 0,733333 0,082183085 
23 N I S 50 60 9,833333 0,89841 0,815516 0,766667 0,048849752 
24 R N I 50 60 9,833333 0,89841 0,815516 0,8 0,015516418 
25 R E 60 60 9,833333 0,89841 0,815516 0,833333 0,017816915 
26 S A 65 65 14,83333 1,355228 0,912328 0,866667 0,045660902 
27 T V N D 35 65 14,83333 1,355228 0,912328 0,9 0,012327569 
28 T B 55 65 14,83333 1,355228 0,912328 0,933333 0,021005764 
29 Y S 50 65 14,83333 1,355228 0,912328 0,966667 0,054339098 
30 Z A N 60 70 19,83333 1,812047 0,965011 1 0,034989491 
         
  
X Bar 50,1666667 
  
Lo 0,10607 
 
  
SD 10,9452661 
  
Lt 0,159 
 
      
Status NORMAL 
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Normality Test of Post Test (Control Group) 
         
No Nama 
Score 
Post-Test Xi 
Xi - 
Xbar Zi F(zi) s(zi) F(zi) - s(zi) 
1 A K E P 70 25 -27,5 -2,23575 0,012684 0,033333 0,0206492 
2 A I S 40 30 -22,5 -1,82925 0,033681 0,066667 0,0329855 
3 A A S 65 35 -17,5 -1,42275 0,077404 0,1 0,0225956 
4 A N F 50 35 -17,5 -1,42275 0,077404 0,133333 0,055929 
5 A C R 60 40 -12,5 -1,01625 0,154755 0,166667 0,0119114 
6 A N W K 45 40 -12,5 -1,01625 0,154755 0,2 0,0452448 
7 A S F 55 45 -7,5 -0,60975 0,271014 0,233333 0,0376804 
8 C N D P 60 45 -7,5 -0,60975 0,271014 0,266667 0,0043471 
9 D V Q 25 45 -7,5 -0,60975 0,271014 0,3 0,0289862 
10 D N F 35 45 -7,5 -0,60975 0,271014 0,333333 0,0623196 
11 D P 40 45 -7,5 -0,60975 0,271014 0,366667 0,0956529 
12 D Y O W 65 50 -2,5 -0,20325 0,41947 0,4 0,0194698 
13 F I P 70 50 -2,5 -0,20325 0,41947 0,433333 0,0138635 
14 G D L 70 50 -2,5 -0,20325 0,41947 0,466667 0,0471968 
15 H N R 45 55 2,5 0,20325 0,58053 0,5 0,0805302 
16 M I P 35 55 2,5 0,20325 0,58053 0,533333 0,0471968 
17 M M P 30 55 2,5 0,20325 0,58053 0,566667 0,0138635 
18 M H A 45 60 7,5 0,60975 0,728986 0,6 0,1289862 
19 M A R 60 60 7,5 0,60975 0,728986 0,633333 0,0956529 
20 M I R 45 60 7,5 0,60975 0,728986 0,666667 0,0623196 
21 M N A 50 60 7,5 0,60975 0,728986 0,7 0,0289862 
22 N P U 50 60 7,5 0,60975 0,728986 0,733333 0,0043471 
23 N I S 65 60 7,5 0,60975 0,728986 0,766667 0,0376804 
24 R N I 55 65 12,5 1,01625 0,845245 0,8 0,0452448 
25 R E 60 65 12,5 1,01625 0,845245 0,833333 0,0119114 
26 S A 60 65 12,5 1,01625 0,845245 0,866667 0,0214219 
27 T V N D 45 65 12,5 1,01625 0,845245 0,9 0,0547552 
28 T B 60 70 17,5 1,42275 0,922596 0,933333 0,0107377 
29 Y S 55 70 17,5 1,42275 0,922596 0,966667 0,044071 
30 Z A N 65 70 17,5 1,42275 0,922596 1 0,0774044 
         
  
X Bar 52,5 
  
Lo 0,1289 
 
  
SD 12,30013 
  
Lt 0,159 
 
      
Status NORMAL 
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Appendix 8 
Homogenity of Pre Test 
  
       
No Experiment Control (X1)
2 (X2)
2 
  1 50 65 2500 4225 
  2 55 40 3025 1600 
  3 50 60 2500 3600 
  4 60 45 3600 2025 
  5 45 65 2025 4225 
  6 65 50 4225 2500 
  7 50 45 2500 2025 
  8 50 55 2500 3025 
  9 60 35 3600 1225 
  10 60 35 3600 1225 
  11 45 35 2025 1225 
  12 50 60 2500 3600 
  13 55 70 3025 4900 
  14 45 65 2025 4225 
  15 55 50 3025 2500 
  16 50 40 2500 1600 
  17 35 30 1225 900 
  18 65 40 4225 1600 
  19 55 55 3025 3025 
  20 40 45 1600 2025 
  21 65 50 4225 2500 
  22 55 45 3025 2025 
  23 60 50 3600 2500 
  24 45 50 2025 2500 
  25 40 60 1600 3600 
  26 60 65 3600 4225 
  27 45 35 2025 1225 
  28 35 55 1225 3025 
  29 70 50 4900 2500 
  30   60   3600 
  ∑ 1515 1505 81475 78975 
  
       
 
(S1)
2 83,18965517   
   
 
(S2)
2 119,7988506   
   
 
(SO) 5803,477011 101,8154 
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Log 2,007813413   
   
 
B 114,4453645   
   
       
 
Sample df 1/df (Si)
2 log(Si)
2 (df)(Log(Si)
2) 
 
1 28 0,035714 83,1896 1,920069 53,76193301 
 
2 29 0,034483 119,7988 2,078452 60,27512157 
 
∑ 57 0,070197     114,0370546 
       
       
 
(XO)
2 0,940174495   
   
 
(Xt)
2 3,841 (1:0,05) 
  
 
 
STATUS HOMOGEN   
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Homogenity of Post Test 
  
       
No Experiment Control (X1)
2 (X2)
2 
  1 65 70 4225 4900 
  2 70 40 4900 1600 
  3 50 65 2500 4225 
  4 70 50 4900 2500 
  5 55 60 3025 3600 
  6 75 45 5625 2025 
  7 60 55 3600 3025 
  8 55 60 3025 3600 
  9 65 25 4225 625 
  10 60 35 3600 1225 
  11 55 40 3025 1600 
  12 60 65 3600 4225 
  13 60 70 3600 4900 
  14 50 70 2500 4900 
  15 60 45 3600 2025 
  16 60 35 3600 1225 
  17 50 30 2500 900 
  18 70 45 4900 2025 
  19 75 60 5625 3600 
  20 55 45 3025 2025 
  21 70 50 4900 2500 
  22 70 50 4900 2500 
  23 70 65 4900 4225 
  24 50 55 2500 3025 
  25 55 60 3025 3600 
  26 75 60 5625 3600 
  27 55 45 3025 2025 
  28 45 60 2025 3600 
  29 70 55 4900 3025 
  30   65   4225 
  ∑ 1780 1575 111400 87075 
  
       
 
(S1)
2 76,60099   
   
 
(S2)
2 151,2931   
   
 
(SO) 6532,328 114,6022 
   
 
Log 2,059193   
   
 
B 117,374   
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Sample df 1/df (S1)
2 log(S1)
2 (df)(Log(S1)
2) 
 
1 28 0,035714 76,6009 1,884234 52,75854842 
 
2 29 0,034483 151,2931 2,179819 63,21475453 
 
∑ 57 0,070197     115,973303 
       
       
 
(XO)
2 3,22526   
   
 
(Xt)
2 3,841 (1:0,05) 
  
 
 
STATUS HOMOGEN   
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Appendix 9 
 
Hypothesis testing 
       
       
No 
Experiment 
(X1)  
x1 x1
2 
Control 
(X2) 
x2 x2
2 
1 65 3,6207 13,109 70 17,5 306,25 
2 70 8,6207 74,316 40 -12,5 156,25 
3 50 -11,379 129,49 65 12,5 156,25 
4 70 8,6207 74,316 50 -2,5 6,25 
5 55 -6,3793 40,696 60 7,5 56,25 
6 75 13,621 185,52 45 -7,5 56,25 
7 60 -1,3793 1,9025 55 2,5 6,25 
8 55 -6,3793 40,696 60 7,5 56,25 
9 65 3,6207 13,109 25 -27,5 756,25 
10 60 -1,3793 1,9025 35 -17,5 306,25 
11 55 -6,3793 40,696 40 -12,5 156,25 
12 60 -1,3793 1,9025 65 12,5 156,25 
13 60 -1,3793 1,9025 70 17,5 306,25 
14 50 -11,379 129,49 70 17,5 306,25 
15 60 -1,3793 1,9025 45 -7,5 56,25 
16 60 -1,3793 1,9025 35 -17,5 306,25 
17 50 -11,379 129,49 30 -22,5 506,25 
18 70 8,6207 74,316 45 -7,5 56,25 
19 75 13,621 185,52 60 7,5 56,25 
20 55 -6,3793 40,696 45 -7,5 56,25 
21 70 8,6207 74,316 50 -2,5 6,25 
22 70 8,6207 74,316 50 -2,5 6,25 
23 70 8,6207 74,316 65 12,5 156,25 
24 50 -11,379 129,49 55 2,5 6,25 
25 55 -6,3793 40,696 60 7,5 56,25 
26 75 13,621 185,52 60 7,5 56,25 
27 55 -6,3793 40,696 45 -7,5 56,25 
28 45 -16,379 268,28 60 7,5 56,25 
29 70 8,6207 74,316 55 2,5 6,25 
30       65 12,5 156,25 
∑ 1780   2144,83 1575   4387,5 
X bar 61,3793103     52,5     
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to 3.185 
tt(57 . 0,05) 2.00347 
Status SIGNIFICANT 
𝑡 =  
𝑋1   − 𝑋2   
𝑠𝑥1;𝑥2
 
 
    =  
61.3;52.5
2.7878
 
 
    =3.185 
𝑆𝑥1;𝑥2 =  
∑𝑥1
2 + ∑𝑥2
2
𝑛1 + 𝑛2 − 2
 
1
𝑛1
+
1
𝑛2
  
          
                                 =  
2144.8:4387.5
29:30;2
 
1
29
+
1
30
  
                                 = 2.7878 
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